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AFRICAN VIRTUAL UNIVERSITY - QUALITY ASSURANCE FRAMEWORK FOR ODeL

. Introduction and Scope

The rapid ‘massification” of higher education over the past two decades has exponentially increased the demand for access worldwide (Morey, 2004; Varghese,
201). Today, the accelerated development of advanced Information and Communication Technologies (ICTs) has resulted in traditional institutions becoming
dual mode universities at the same time for-profit educational providers have seized the opportunity to establish a market niche in the sector. Digital technologies
have transformed every major societal institution from business, banking and transportation to insurance, trade and education. Higher education has become a 21st

century tradable commodity of international proportions under the GATS agreement with many emerging opportunities and challenges (Olcott, 2009; Vincent-
Lancrin, S., & Pfotenhauer, S. (2012).

Given the increased access to ICTs, many university leaders and government policymakers view open and distance learning as o viable strategy for increasing
student access to higher education and balancing the costs for education using these technologies (Daniel, Kanwar, & Uvalic-Trumbic (2006). At the same time,
however, many national requlatory agencies and accrediting commissions worldwide see this growth of open and distance learning and the massive influx of for-
profit educational providers entering the market as a serious threat o the quality of higher education (Commonwealth of Learning, 2009).

The concept of quality has many facets in higher education.  Accrediting commissions and national requlatory agencies focus on institutional quality indicators

to ensure the institution meets the minimum quality standards for meeting the normative teaching, research, and support missions of a modern university.
Institutional accreditation also ensures that universities have the essential infrastructures (libraries, facilities, computing, financial, +echno|ogy, etc.) to meets it mission.
Specialized accrediting agencies farget specific programs such as business, engineering, nursing, medicine, education, health professions and others to ensure
rigorous standards of academic quality.

Despite the essential roles globally that accrediting commissions and national requlatory agencies play in ensuring quality in higher education, the reality is they
are primarily the gatekeepers and/or oversight agencies for compliance with normative benchmarking standards.  Indeed, maintaining and sustaining quality af
any university is the responsibility of the institution and its members. This is precisely why two fundamental principles of accreditation and requlatory oversight
are common across the globe: 1) a peer view process; and 2) a rigorous institutional and program self -study to document, validate and demonstrate quality
compliance at minimum acceptable standards of compliance.

In summary, the development of effective Quality Assurance (QA) Frameworks in higher education must be built on the collaboration among the accrediting
commissions, requlatory agencies and universities themselves to ensure that traditional and open and distance learning programs and services reflect the highest
standards of academic and service quality. This Framework provides a flexible and adaptable QA Framework for ODel programs and is predicated on this
essential collaborative principle and the global quality principles of peer review and institutional/program self-study and assessment.



AFRICAN VIRTUAL UNIVERSITY - QUALITY ASSURANCE FRAMEWORK FOR ODeL

Il. AVU ODelL QA Framework: Purpose, Background and Context

Purpose

The purpose of the guidehnes contained in this pre|iminory draft is to provio|e a basic framework for AVU and for its Partner institutions to odoer to their unique
institutions and in comp|ionce with exiting QA, occredi’ring, and national regu|o+ory agencies within their respective country for the quo|i+y c|e|ivery of ODel_
programs. The guide|ines were drafted with consideration for the Fo||owing project assumptions.

1. AVU recognizes the oquhorier and oversigH responsibihﬁes for quo|i+y assurance of higher education by national regu|o’rory agencies and occrediﬁng
bodies in the member countries and institutions. Moreover, consistent with the discussions at the Moy 2013 joint meeting of AVU, regu|o+ory agencies and
occrediﬁng representatives, it is recognized that national regu|o+ory agencies are independen+ from universities; and that national regu|0+ory agencies in many
countries accredit both the programs and institutions in the respective country.

2. The framework will encompass d comprehensive QA framework rather than a program |oy program opprooch Hwereby providing minimum criteria for
institutions to assess existing and future academic programs primarily delivered via open and distance learning.

3. The AVU partner institutions are critical resources and stakeholders given their general experience; and the specific experience that selected institutions
derived from the Phase | project. AVU partner institutions reflect the continuum of diversi+y, eHmici’ry, institutional missions, and o|e|ivery strategies that will be
the primary resource for collectively identifying criteria for different competency levels based upon inputs, processes, outputs, and outcomes.

4. As an interinstitutional, multi-national por’mership, these guio|e|ines are intended to provide maximum 1(|exibi|i+y and odoerobthry to meet AVU and local
institutions needs and comply with national regulatory agencies, accrediting commissions, and institutional QA mechanisms already in place at the respective
institutions.  The document has been designated as a set of ‘Guidelines” to recognize that each partner institution must have the flexibility to adapt these to
national and institutional needs for ensuring quo|i+y in ODel programes.

5. Phase Il will continue the opprooch from Phase | of es+ob|is|'1ing minimum competency standards for QA purposes that are flexible, meet national and
institutional needs, and draw upon the partner universities for advice, consultation, and collaboration.

6. The consultant has drawn upon African and international institutional benchmarks for quo|i+y in ODL programs as the baseline from which to create the
QA Framework guidelines. Specifically, the current guidelines have been drawn from the collective work of the Commonwealth of Learning (COL) in concert
with best practices and standards employed by U.S. Accrediting Commissions and QA agencies across the Commonwealth nations.
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Background and Context

In consideration that these Guidelines will be read and discussed among a broad range of stakeholders, regulatory and accrediting representatives, and
institutional members, it is important that all stakeholders understand the progression of activities that led to the deve|opmen+ of these pre|iminor\/ guidehnes.

The African Virtual Universi’r\/ (AVU).

The African Virtual Universi’r\/ (AVU) Www.avu.org is a Pan African |n+ergovernmen+o| Orgonizo’rion established b\/ charter with the mandate of signh(icanﬂy
increasing access to qu0|i+y higher education and training ’rhrough the innovative use of information communication Jre<:hno|ogies. A Charter, es’robhshing the AVU
as an |n’rergovernmen+o1| Orgonizoﬁon, has been signed so far b\/ nineteen (19) African Governments : Kenyo, Senego|, Mauritania, Mali, Cote d'lvoire, Tanzania
Mozambique, and Democratic Republic of Congo, Benin, Ghana, Guinea, Burkina Faso, Niger, South Sudan, Sudan, The Gambia, Guinea-Bissau, Nigeria and
Cape Verde. The AVU has its headquarters in Nairobi, Kenya and a Regional office in Dakar Senegal with Host-Country Agreements and Diplomatic Status

with the two governments.

The AVU Business Plan 2009-2014 has two main thrusts: (a) Educational and support services provided on a fee basis; and (b) o|eve|opmen’r services. | he
development services, aims at building the capacity of AVU Partner Institutions (Pls) with an objective of increasing access to quality education through the
following activities: updating and developing content; Open Educational Resources (OER) Development;

AVU Copacity Enhancement Program (ACEP); setup/upgrade ODel centers; developing professional networks through Communities of Practices; Research and

Benchmorking.
Quality Assurance Framework in Phase | of the Multinational Project.

Process: The de\/e|opmen+ of the QAF in Phase | involved go’rhering the QA practices in the somp|e Pls as well as integrating existing best g|obo1| QA practices.
Of the 10 universities that were funded by the African Development Bank in Phase | Teacher Education Program, seven were sampled. These included University
of Nairobi(Kenya), Kyambogo University (Uganda), Open University of Tanzania, University of Zimbabwe, University of Zambia, Universidad Pedagogica
(Mozambique) and Universite d’Antananarivo (Madagascar).

[nformation regording the qu0|i+\/ assurance processes that were 0|reody in existence at different partner institutions was go’rhered Jrhrough interviews and
discussions. An extensive ono|ysis was underfaken of documents that included: yeorbooks, regu|o+ions, advertisement materials, internal and external examination
and moderation reports, as well as compiled reports of other Teacher education Programs. A draft Quality Assurance Framework was developed from this
information and document. The draft was presen+eo| to the Teacher Education Advisor\/ Committee for discussion, odop’ro’rion and odop+ion. The dissemination of
a Final Quo|i+\/ Assurance Framework to partner institutions for self-evaluation, prioritization and pre|iminor\/ imp|emen+o1+ion was the last activity in this exercise.

The Phase | QAF: The QAF was organized around criteria developed based on consultation from the partner institutions and international accreditation
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systems within the spirit of the AVU's vision and mission. Each criterion was exponded loy means of descrip’rive statements called minimum standards. The
criteria oHemered to strike a balance between innovation as well as the need to be normative and provide a minimum standard of perlcormonce. Each criterion
constituted an activity within the systemic fu nctioning of the Teacher Education Program. From a systemic perspective the criteria were atfached to different
levels nome|y the, |n|oqu, Process, Oqupqu/|m|ooch and Review levels. This QAF was not a prescriptive document, but a descripﬁve tool that guided the qu0|i+y
assurance processes to be o|igneo| with existing quo|i+y practices atf a por’ricu|or institution. Different partner institutions had to oo|oer, oo|o|oJr or integrate the
proposed quo|i+y criferia to suit the needs and purposes of existing or new quo|h’:ico’rions on offer at their institutions.

The Phase Il QA Project: The AfDB is funding a second phase of the Multinational Project which will build on the first phase and will extend its benefits to more
countries. The overall objective of the AVU Multinational Project Il is to strengthen the capacity of the AVU and a network of 27 institutions to deliver and
manage quo|i’ry ICT inJregroJred education and training opportunities in 21 African countries. The project has the Fo”owing activities: (1) Establishment of new
Open Distance and el_earning (ODel) Centers and/or upgroding of exiting AVU Learning Centers as well as Internet connectivity provision at AVU Partner
Institutions; (2)

Deve|opmen’r and/or improvement, and o|e|ivery of four ICT inJregroJred Programs: ODelL Profession Deve|opmen+ (ODelLPD); Teacher Education (TE), App|ied
Computer Science (ACS), and Peace Management and Conflict Resolution; (3) Gender Mainstreaming (4) Research and Deve|opmen+; (5) Promotion and
o|eve|opmen+ of Open Education Resources (OERs); and (6) Enhancement of AVU

Capacity

AVU haos learned from the lessons of the first pl’]CiS@ of the Multinational project. Instead of deve|oping a QAF for each program of the second phose, AVU will
o|eve|op a comprehensive QAF that will cater for existing and future programs. This QAF will opp|\/ to any other consortium program as well as to AVU own

programs. and guidelines that cater for the demands of the AVU and Multinational Project Programs while at the same time taking into account the unique
needs of the Partner Institutions.

I1l. AVU Quality Assurance (QA) Framework for Open, Distance and
eLearning Programmes

Practical Parameters for Deve|oping the Framework

The Phase Il multi-national project is focused on o|eve|oping guidehnes for QA Framework for Open, Distance and eLeorning (ODeL) programs across the
partner nations and universities. This focus should address key areas in ODel that include ]) system design; Q) program design, opprovo| and review; 3)

management of program o|e|ivery; 4) learner o|eve|opmen+ and support; and 5) learner communication and assessment.
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With these focus areas for ODel in mind, it was imperative to build a broad based framework that integrates best practices and lessons learned from ‘state

of the art’ QA standards for ODel..  Although many of the standards and criteria are covered in numerous organizations and accrediting bodies, most of

these tended to focus generically on traditional academic programs at single or dual mode institutions. We needed a specific and credible framework that was
flexible, adaptable and replicable in the African context and provides maximum flexibility for institutions and national agencies to apply these guidelines to fit their
specific national and instfitutional context. In sum, we needed guidelines that were fit for purpose’ in diverse context and institutions that ultimately could be the
benchmarking starting point for African universities and agencies.

The Quality Assurance Toolkit for Distance Higher Institutions and Programs was developed by the Commonwealth of Learning (COL) in 2009. These
guidelines focus on ODelL and originated from an earlier COL project in Sri Lanka. The guidelines were later developed with input from global accrediting
and regulatory agencies to create a QA benchmarking resource from which institutions and programs could self-assess their status for delivering quality open
and distance learning programs and adapt these guidelines to national and institutional needs. COL's guidelines are not all inclusive - they were intentionally
developed from best practices, lessons learned and evolving development of QA trends across the globe in ODel to provide the flexibility for adaptation and
replication in response to local needs.

The current AVU QA Framework used the COL resource for development. Additionally, the consultant has cross-referenced these basic criteria with the Phase |l
project parameters, accrediting standards from the U.S. and UK, and others. The Guidelines focus on the following criteria:

Overview of QA Framework Criteria for ODel Programs

Criterion I: Institutional Policies and Mission

The mission, policies and procedures of the Institution reflect its commitment to distance learning and its distance learning initiatives. The Institution must have
administrative policies and procedures, appropriately qualified personnel, efficient management and administrative capacity, physical facilities, financial stability
and resources adequate for the proper operation of the Institution and the discharge of its obligations to all its students.

Criterion 22 Program Design and Development
Programs are designed and developed to meet the needs of learners, employers and society and to encourage access to quality education. Assessment methods
effectively test and measure students” achievement of the stated learning outcomes of the programme.

Criterion 3:  Course Design and Development

A course is a component of a broader program of study. The course content is underpinned by research. The course material clearly presents objectives and
learning outcomes, content, approaches to teaching-learning and assessment and learner support. There is an identified process of development and review of
courses.
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Criterion 4: Lecrning Infrastructure and Resources
The institution has odequoﬁre and appropriate infrastructure facilities to conduct quo|i+y academic programs Jrhrough distance education. The institution uses
Jrechr1o|ogic<:1| innovations in educational transactions for enrichmg the |eorning experiences it provio|es to students and manages the institution in a Jrechno|ogy

enabled way for effective institutional fu nctioning.

Criterion 5: Learner Suppor+ and Progression
Learners are supporJred by the provision of a range of opportunities for tutoring at a distance Jrhrough the use of various forms of Jrechno|ogy. Conftact tutoring,

assignment tutoring, mentoring, counse|ing, and the stimulation of peer support structures to facilitate their holistic progression.

Criterion 6: Learner Assessment and Evaluation
Assessment is an essential feature of the Jrecnching and |eorning process, is proper|y monoged, and reflects institutional and national and international standards.

The institution publishes its academic grading policy and applies it with fairness and consistency. Evaluation is based on the stated program objectives.

Criterion 7 - CommunH‘y Ccpacify Bui|ding, Deve|opmen+ and Engagemen+

The organization |everoges its ODelL programs and services to facilitate capacity |oui|ding initiatives across diverse communities and organizations to provide
exponded educational access to formal and nonformal |eorning. This includes providmg continuous o|eve|opmen’ro| services to local orgonizoﬁons and businesses,
schools, medical facilities and other NGOs. The organization promotes collaborative poererships for engaging broad-based citizenry and maintaining cooperative

licisons with all relevant stakeholders to maximize the impact of its ODel programs, services, and expertise.
The fo”owing bullets represent the basic components under each criterion.

Criteria standards are based upon best practices used in HE open, distance and e|eorning programs.

Performance Indicators (Pls) represent spechfic indicators for measuring per]formonce of each criteria standard. Note: Pls are also referred to in AVU
documents as Partner Institutions (Pls) - perhops to avoid confusion with Performance Indicators, we re-designo’re institutions as Multi-National Partner
Institutions (MPIs).

Evidence is direct docu men+s/po|icies that demonstrate validation of the performonce indicators.

The Performance Measure is an evaluative assessment that the criteria standard successfu”y or unsuccessfu”y meets the standard. A morgino| rating would

be considered a minimum level of competency towards meeting the criterion standard.



AFRICAN VIRTUAL UNIVERSITY - QUALITY ASSURANCE FRAMEWORK FOR ODeL

V. Value-Added Benefits of the QA Framework

During the development phase of the COL (2009) criterion based model for assessing quality in ODelL programs, considerable discussion focused on ensuring
the criterion standards reflected bests practices across the profession and that the performance indicators collectively would:

j—
~

Provide comprehensive coverage of the most relevant domains of quality in ODL institutions and programs

2) Capture important aspects of performance

3) Impact an overall institutional/program quality improvement

4) Reflect institutional realities

5) Focus on key impact of institutional processes on learners

6) Reflect key policy concerns

7) Capture meaningful aspects of quality provision

8) Be redlistic, adaptable, flexible and implementable

9) Make sense |ogicc|||y and in practice

10) Align with key quality indicators common among national requlatory agencies and accrediting bodies (institutional and program specific)

Given the AVU Framework is readily adaptable to modification to meet local institutional and national regulatory and accrediting QA needs and requirements,
the AVU Framework provides some value-added implementation benefits that include:

+ Criterions 1 and 2 infegrate key standards, Pls, and evidence samples that cover both the institution QA arena as well as individual academic programs
delivered via ODel. This suggests a clear recognition from ODL global best practices that program and institutional QA processes need to complement
each other - not exist as separate processes. Moreover, well developed QA Frameworks at the institutional level that align with the program QA processes
provide greater consistency and flexibility for meeting minimum standards set by regulatory agencies and accrediting bodies.

+  The Self-Assessment capacity of the Framework allows either a comprehensive or specific review of a relevant criterion. For example, a program-institution
may have very well developed student support services but need considerable improvement in the quality processes for assessing student performance in
ODel programs. Thus, focusing on a high need area like assessment could be carried out by the institution-program.

+ The flexibility and adaptability of the Framework provides a sound starting point in unique partnership programs such as the AVU Multi-National
Project. This allows partners to set the baseline criterions and minimum competencies for approaching existing and future ODel interinstitutional program
partnerships and adhering to national qualification bodies and accrediting agencies specific requirements.

10
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V. Summary

The draft AVU Quality Assurance Framework for ODelL programs was presented at the AVU Quality Assurance Framework Workshop in Nairobi, Kenya, 15
May 2014. The National Regulatory Bodies of countries participating in the Multinational Project initiated a discussion and review of the document and have
presented their collective comments and questions that have been addressed in a separate document to this final version of the Framework. Participants included

AVU stoff, representatives from Regulatory and Quality Assurance bodies, QAF experts and representatives from regional QA bodies.
Workshop Objectives

Discuss the draft Quality Assurance Framework developed by the AVU and provide input for its alignment with existing QA of National Regulatory bodies
and regional QA bodies

Make recommendations for its recognition by the National Regularity bodies

Make recommendations for its adoption by the AVU partner institutions

Make recommendations for its approval by the AVU Board of Director

Make recommendations for the accreditation of AVU programs by National Regulatory Bodies and Regional QA bodies

Workshop Deliverables and Expected Outcomes

1. An agreed Quality Assurance Framework for AVU that is aligned with National & Regional Quality Assurance Bodies.
9. Agreed strategy for recognition and adoption by:

The National Regulatory Bodies

The AVU Partner Institutions and The AVU Board of Directors
3. Agreed modadlities for accreditation of AVU programs in the National and Regional QA Bodies

11
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CRITERION 1 - INSTITUTIONAL POLICIES AND MISSION

The mission, po|icies and procedures of the Institution reflect its commitment to distance |eo|rning and ifs

distance |eorning initiatives. The Institution must have administrative |oo|icies and procedures, opproprio+e|y

quo|ified personne|, efficient management and administrative capacity, physiccﬂ facilities, financial erobthry

and resources odeqqure for the proper operation of the Institution and the dischorge of its o|o|igo’rions to all

its students.
A. Mission

Criteria Standards

Per\cormance |ndicq+ors

Evidence

Pe I"FOI’mG nce M easure

11 The Institution has a mission statement that
is relevant to ifs

opero+iono| context and supporfed by C|eor|y
defined goo|s and objecﬂves

111 The Institution’s mission statement makes
spech(ic reference to its commitment to
quo|i’r\/ across all modes of de|ivery

Mission Statement, university pub|icoﬂons

1. Fails to meet criterion

2. Unsatisfa
3. Margina
4. Good

5. Excellent

ctory
|

112 The Institution has c|eor|y defined goo|s
and objectives for its distance |eo1rr1ing
initiatives

SJrrofegic Plan

O -
o®
O -
O »
O«

B. P|cmning

1.2

Pohcy statements and action p|ons to fulfill
the stated mission are formulated for

all operations and incorporofed info the
Institutional Strategic Plan

121
The institution has a S’rrcﬁ'egic Plan in p|oce

which provides a basis for all key activities of

the institution.

Corporofe/Sfrofegic Plan; year p|ormer;

schedule of activities; minutes of statutory

boards committees; interaction with staff.

O -
o»
O «
O »
O w

12.9 The institution has a Strategic
Plan which is 0pproprio+e|y o|igned to the

institutional vision and mission.

SJrrofegic P\on/CorporoJre Plan, mission and

vision documents.

O -
O
O -
O »
O w

13
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13 To achieve its stated objectives, the
institution has systematic and transparent
procedures for p|cmning and o|eve|opmen+.

131 The planning process is
c|eor|y defined, fair and open tfo relevant
stakeholders.

Management [nformation System, website,
interaction with staff and students.

O -
o
O -
O »
O w

132 The institution ensures that the
stakeholders are aware of the institution’s
objectives and of the role they are expected to
p\oy in Qchieving them.

Feedback documents; induction and
orientation workshop datg; odvococy material
inc|uo|ing prospecfus and brochures.

O -
O
O -
O »
O w

1.4 Implementation plans of the
institution are documented and effectively
communicated to the relevant personnel.

141 Responsibility for implementation
and operationalization of institutional
p\ons is c|ecr|y documented, defined and
communicated to the relevant stoff.

Operational plans of the institution; year
planner, academic schedules, programme
information package; internal delegation of
powers, speciﬁed and communicated roles
and responsibilities.

1 2 3 4 5

CNONONONE)

1492 Staff are briefed on the relevant
p\ons and on their role in the
imp\emen’ro’rion processes.

Documents spech(\/ing the roles and
responsibih’ries of staff; documents pertaining
to appointments and transfers and responsib|e
authorities; po|icy manual; inferaction with

staff.

1 2 3 4 5

CNONONONE)

1.5 There are monitoring procedures
to ensure that the pohdes and p|ons of the
institution are imp|emenfed, evaluated and
improved from time to time

1.51 Internal mechanisms for monitoring
and evo|uofing the imp\emenJro’rion of the
stated po|icies and p|ons are in p|oce.

SJrrofegic/CorporoJre Plan; year |o|cmner,-
annual report; minutes of executive

and academic boords, p|0nning and
imp|emen+0+ion po|icy, institutional monitoring
and evaluation reporfs.

1 2 3 4 5

CNONONONE)

1.5.2. The various data and information
obtained ’rhrough monitoring and
evaluation are considered and reviewed by
the senior management fo initiate
necessary improvements.

Strategic/Corporate Plan; year planner;
annual report; minutes of executive and
academic boards, p|onning/imp|emen+o’rion
po|icy, institutional practices, management
committee meetings, minutes and

agenda

14




C. Policies

CRITERION 1 - INSTITUTIONAL POLICIES AND MISSION

1.6 The institution has a stated policy on
partnerships and collaborations.

161 The institution has a c|eor|y identified
policy that provides the basis for collaborative
re|o+ions|'ﬂps and por+nerships

invo\ving pub|ic - private - governmen+o|
and non-governmental agencies for the
development and delivery of quality

programmes.

Policy documents, Memoranda
Understandings, Corporate/Strategic Plan,

annual reports.

1 2 3 4 5

CNONONONE)

162 There are specified criteria for
es’robhshing collaborations and

porfnerships and for monitoring and
evo|uoﬁng their effectiveness with reference to
defined per{ormonce indicators.

Po\icy documents, MOUs, Corporofe/SJrrofegic

Plan, annual report

O -
o®
O v
O »
O«

1.7 The institution has a clear
policy on ethical proctices and ensures its
implementation in all its octivities.

171 The institution has a defined code
of conduct and ethical standards for all levels
of staff and activities

Documents specifying code of conduct, ethical
standards, corporate plan, minutes of relevant
committees, structure, prospectus, brochures,
information package.

O -
o®
O v
O »
O«

172 Monogemenf, staff and learners are
made aware of the defined code of conduct

and ethical standards and adhere 1o it.

Interaction with staff and students, minutes of
management committees

O -
O
O «
O »
O w

18 The institution has a stated
|oo|icy with regord to qu0|i+y assurance and
monitoring in all aspects of its operations.

181 There is an inJregrO’red framework fo
ensure the quo|i+y of the academic and
administrative activities of the institution.

Corporofe/Sfmfegic Plan; quohfy framework,
ogendo and minutes of relevant committees,
qu0|i+y circles, infernal quo\ify assurance
teams, qu0|i+y assurance procedures.

O -
O
O -
O »
O w

18.2 There are c|eor|y sfipu|o+ec| infernal
quality assurance processes for both
administrative and academic activities.

Corporate/Strategic Plan; quality framework,
ogendos and minutes of relevant committees,
quo|i+y circles, infernal quo\i’ry assurance
teams, quality assurance procedures.

O -
O
O -
O »
O w
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183 Internal quality assurance mechanisms
are o|igneo| with the requirements of the
relevant external quo|i+y assurance

agencies

Corporofe Plan, Monogemen+ Information
Sstrem, website, internal circulars, Quo|i+y
Assurance framework and Quohfy Assurance
po|icy documents, interaction with staff and
students, documents on external quo|i+y

assurance agency.

18.4 Quo|i+y assurance po|icies are
effectively communicated to all the
constituents of the institution.

Corporate Plan, Management Information
System, website, internal circulars, Quality
Assurance framework and Quality Assurance
policy documents, interaction with staff and
students.

1 2 3 4 5

CNONONONE)

19 The primary purpose of the
institution’s quo|i+\/ assurance po|icy and
procedures is fo achieve quo|i+y enhancement

191 Quo|i+y enhancement is identified as

a goo| of the quo|ify assurance po\icy

Quohfy Assurance Framework;

QuohfyAssu rance Po\icy

199 Specific improvement fargets are
identified for each activity that is subjected to
monitoring and review

Minutes of the Quality Assurance Committee;
review reports

O -
O
O -
O »
O w

110 There is a system for
imp\emenﬁng and reviewing the qu0|i+y
assurance procedures of the institution.

1101 The institution undertakes qu0|i+\/
reviews/ audits at regu|or intervals and
ensures the quo|i+y of all activities.

Corporofe /S’rrcﬁegic Plan; institution p|ons,
quo|i+\/ assurance committee structure and
minutes of quohfy assurance committee
meetings, interaction with staff, minutes

of statutory boards, p|cmning and

imp|emen+o’rion committee meeting minutes.

O -
o®
O v
O »
O«

1102 The institution constantly monitors
and reviews the effectiveness of its quohfy
assurance procedures. The outcomes are used
fo improve imp|emenfoﬁon strategies.

Corporofe /5’rro+egic Plan; institution p|ons,
quo|i+y assurance committee structure and
minutes of meetings, interaction with staff,
minutes of statutory boards, p|onning and
imp|emen+o’rion committee meeting minutes.

O -
o®
O v
O »
O«

110.3 The institution provides training to
its staff for effective Imp|emen+o’rion of the
quo|i+y assurance procedures

Acﬁvi’ry schedules, training modules, review
documents, minutes and ogendos of Quo|i’ry
Assurance committee and staff committees;
performonce opproiso| forms, interaction with

staff and students.

1 2 3 4 5

CNONONONE)
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111 The institution has a stated
po|icy for financial suppor+ for enrolled
students.

111 There is a clear and transparent
policy for the administration of financial
support fo students, including scholarships,

bu rsaries, fees and reimbursements.

Policy documents, brochure, prospectus,
programme information pockoge, financial
staterment, financial information systems.

1 2 3 4 5

CNONONONE)

IM.2 The institution monitors the
imp\emerﬁo’rion of the po|icy on
financial support to students.

Expendifu re statements, records of
disbursements, financial information system,
interaction with students and administrative

staff.

1 2 3 4 5

CNONONONE)

111.3 The institution regularly reviews
the financial disbursements to students and
takes necessary steps for timely disbursements.

Expenditure statements, records of
disbursements, financial information system,
inferaction with students and administration

staff

1 2 3 4 5

CNONONONE)

1.4 The institution makes specio|
provision fo ensure equity and access to
disodvon’roged groups within its target student

popu|o’rion,

Prospec’rus, institutional po|icy document,
student handbook, student profi|es, admission
po|icy, interaction with students and staff.

112 There are effective and
oppropriofe oppeo| mechanisms for all
constituents of the institution.

1121 The institution has transparent
oppea| mechanisms and ensures Hme|y,
jusﬁfied redressal of grievances.

Agendo and minutes of grievance and oppeo\
committee; inferaction with staff and students;
eﬁ(iciency of reporting and consequenﬁo|
action

1122 The details of the appeal policies
and procedures are reodi|y accessible to ol
staff and learners.

Po\icy documents, prospectus, handbook,
brochures, information pockoge, by|ows, rules
and regu|o+ions,
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113 The governance and
orgoniza+iono| structure of the institution is
appropriatfe for its operations

1131 The institution has an organisation
chart with speci\[ied units and positions
appropriatfe to ifs functions.

Orgorﬂsoﬁon chart, Corporo’re/SfrOJregic Plan,
po|icy monuo\s, hondbook, p|onning
imp|emen+o+ion po|icy/fromeworl<;
documented infernal o|e|ego1+ion of powers,
websites.

O -
o®
O v
O »
O«

113.2 The institution emp|0\/s sufficient,
oppropriofe|y quo|ifieo| administrative,
academic and technical staff to handle various
speciohzed tasks and activities.

Human resource p|on, Corporofe/SJrro’regic
Plan, stoff recruitment, promotion and
development policy documents; cadre
provision documents.

O -
O
O «
O »
O w

1133 The governance structure provides
for co||egic1| decision moking and oversighf of
institutional activities and ensures the overall

quo1|i+y of the institutional provisions.

Organogrom, Corporofe/Sfrafegic Plan, po|icy
manuals, handbook, p|o1nning/ imp|emenfoﬁon
po|icy/1(romeworl<; documented internal
de|egoﬁons of powers and oquhorier, websites,
human resource p|ons, documented
per{ormonce review and sysfems, eﬁ(iciency of
reporting and consequenﬁcﬂ action.

O -
O
O -
O »
O w

114 Mechanisms are in place to ensure
effective coordination among different
institutional constituencies.

1141 Committee membership is designed to
secure appropriate representation of relevant
constituencies in decision making

pprocesses.

Corporate/Strategic Plan; handbook, faculty
brochures, management committee records,
academic board records, interaction with staff,
procedures for nomination and appointment
to committees, byf\ows.

1 2 3 4 5

CNONONONE)

1142 There is a formal mechanism for
ligison between committees to ensure proper
coordination and dissemination of information
among the various constituencies of the
institution.

Corporofe/Sfrofegic Plan; handbook, Foctu
brochures, management committee records,
academic board records, interaction with staff,
procedures for nomination and appointment
to committees, b\/—\ows and all committee
meeting minutes, evidence of consequenfio|
actions, interaction with staff.

1 2 3 4 5

CNONONONE)

1143 There are established channels of
communication so that issues discussed in
committees are communicated to the senior
management for appropriate decision.

Corporate/Strategic Plan; handbook, faculty
brochures, management committee records,
academic board records, interaction with staff,
procedures for nomination and appointment
to committees, by-laws and all committee
meeting minutes, evidence of consequential
actions, interaction with staff.
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CRITERION 1 - INSTITUTIONAL POLICIES AND MISSION

115 The acodemic staff possess
appropriate quo|ifico+ions, skills and expertise
for their positions, inc|uding those related to

Open and disfance Leorning (ODeL)

1151 The instfitution has stated criteria
for the recruitment, retention and promotion
of academic staff

MIS, recruitment, retention and promotion
criteria po|icy documents

115.2 The recruitment process is transparent
and the institution ensures adherence fo the
stated criteria.

MIS, recruitment, retention and promotion
criteria po|icy documents

115.3 The selection and promotion criteria
give preference to candidates with experience
and expertise in various Open and Distance
Learning activities such as course material
preparation, distance tutoring, supervision,
management of |eorning *hrough distance.

Manogemenf committee records,

annual report, |eao|ership and reporting
responsibihﬁes, po|icy documents of the Chief
Executive Officer and senior management,
eﬁ(iciency of reporting consequenﬁo| action.

116 The administrative staff
possess oppropriofe quohficoﬁons and
experience for their positions and roles.

116.1 The institution has stated criteria
for recruitment, retention and promotion of
administrative staff.

MIS, recruitment, retention and promotion
criteria po|icy documents.

116.2 The recruitment process is
transparent and the institution ensures
adherence to the stated criteria.

MIS, recruitment, retention and promotion
criteria po|iC\/ documents and interview po|icy
and interaction with staff.

116.3 The selection and promotion

criteria give preference to candidates with
experience and skills in various Open and
Distance Learning activities.

Monagemenf committee records,

annual report, |eoo|ership and reporting
responsibihﬂes, po|icy documents of the Chief
Executive Officer and senior management,
eﬁ(iciency of reporting consequenﬁoﬁ action.

117 There are clear lines of responsibihjry and
occounfobi|i+y within the institution and the
roles of staff are clearly spelt out

117.1 The roles and responsibilities of

the staff within the institution are clearly
defined and every staff member is aware of
his/her role and responsibihﬁes fhrough job
descriptions and clear organization charts.

Human resource deve\opmerﬁ document,
documented internal o|e|ego’rions and service
statements, staff roles and responsibi\i’ries
documentation, codes of obhgoﬁons and rigHs,
documentation of performonce review
systems, work norms, jo|o descrip’rion and
orgonizoﬁono\ charts.

O -
O
O -
O »
O w
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117.2 There are clearly defined work

normes.

Human resource deve\opmerﬁ document,
documented internal delegations and service
statements, staff roles and responsibilities
documentation, codes of obhgo’rions and
rights, documentation of performance review
systems, work norms.

O -
o
O -
O »
O w

117.3 There is a justified workload
distribution based on the time required by
the concerned stoff to comp|e+e the various
ossigned tasks (contact hours, tutoring,
supervision of tutors, assessment etc).

Work normes, performonce and opproiso|
committee structure, TOR and minutes of
meefings, opproiso| forms and feedback
methods; po|ides of self opproiso|, interaction

with staff and Chief Executive Officer of

institution.

O -
o
O -
O »
O w

117.4 There is an effective staff
performance management and appraisal
system which promotes the occounJrobrh’ry and
effectiveness of the stoff in performing their
activities.

Work norms, performance and opproiso|
committee structure, TOR and minutes of
meeﬁngs, opproiso| forms and feedback
methods; po|icres of self opproiso|, interaction

with staff and Chief Executive Officer of

institution.

1 2 3 4 5

CNONONONE)

118 The insfitution has an
effective system for the management and
maintenance of equipment and facilities.

1181 The institution has appropriate
financial and administrative provision to
ensure proper maintenance and operation of
equipment and facilities.

Corporate/Strategic Plan, financial
management information system, MIS,
expenditure statements, minutes of
maintenance and procurement committees,
grievance and complaints committee
documents and minuftes.

1 2 3 4 5

CNONONONE)

1182 There is odequo’re financial allocation
for procurement, rep|ocemen1’, maintenance
and upgroding of the Jrecrmo|ogy and

other equipment required for

effective programme o|e|iveryA

Corporofe/Sfrofegic Plan, financial
management information system, MIS,
expendi’rure statements, minutes of
maintenance and procurement committees,
grievance and comp|oin+s committee
documents and minutes. ICT opero’riono|

committee and minutes of meetings, [nstitution

p\on for use and mainfenance of Jrecrmo|ogy
for Jreoching and |e0rnir1g.
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118.3 There are established procedures to take
care of reqular maintenance works and to
handle emergencies.

Human resource plant, organogram,
maintenance department/unit structure, roles
and responsibihﬁes of staff, minutes of
meetings, interaction with staff and student.

O -
o
O -
O »
O w

119 Appropriate training is provided
to stoff on the use and maintenance of

new fecl’mo|og\/, equipment, facilities, and
communication and information systems

ovoi|ob|e/dep|oyed in the Institution.

119.1 The Strategic Plan of the institution
includes spech(ied provision for staff
deve|opmenf activities.

Corporofe/Sfrofegic Plan; staff deve\opmenf
centre/unit p|cms, training schedules, training
manuals, feedback on training programmes,

training budgef, interaction with staff.

O -
o»
O «
O »
O w

119.2 The institution conducts staff
deve|opmenf programmes to improve the
skills and competencies of the staff in hcmo”ing
the Jrecl’mo|ogy, equipment and facilities of the

institution.

Corporofe/Sfrofegic Plan; staff deve\opmenf
centre/unit p|ons, training schedules, training
manuals, feedback on training programmes,

training budgef, interaction with staff.

O -
o»
O «
O »
O w

119.3 The budgeJr allocation for the staff
development programme s sufficient
to provide in-house and off-site training
opportunities for staff.

Financial information and monogemen’r
system, MIS, training budgef allocations, staff
development centre/unit/committee meeting

minutes.

1 2 3 4 5

CNONONONE)
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120 The financial procedures are clearly
stated and adhered to by
the institution.

12011 The institution’s financial procedures
comp\y with the requirements of national
financial regu|o+ory bodies.

Financial allocation to the institution,
corporate/strategic plan, annual reports, audit
reports, cash flow and balance sheets.

1 2 3 4 5

CNONONONE)

120.2 There is a formally established

body with desrgncﬁed responsrbi|i+y for
oversigh’r of the institution’s adherence to
statutory requirements and for judicious use
of available financial resources.

Financial allocation fo the institution,
Corporofe/Sfrofegic Plan, annual reports,
audit reports, cash flow and balance sheets.

120.3  The budget allocation process is
transparent and ensures that all planned and
approved octivities can take place.

Financial allocation fo the institution,
Corporate/Strategic Plan, annual reports,
audit

reports, cash flow and balance sheets.

1.20.4 The institution earmarks a spech(ic
budge’r allocation for the enhancement of

the Jrecrmo|ogy infrastructure required for
qu0|i+y +e0ching and \eorning and monitors its
utilization.

Financial allocation to the institution,
Corporofe/Sfrofegic Plan, annual reports,
audit reports, cash flow and balance sheets.

1 2 3 4 5

CNONONONE)

120.5 The insfitution has an internal
and external financial audit mechanism. Audits

toke p|oce at regu|or infervals.

Internal audit reporfs, auditor genero\'s
reports, annual reports, audit procedures,
audit committee structure, roles and
responsrbihﬁes and minutes of meetings.

1 2 3 4 5

CNONONONE)

121 There is provision for
financial assistance for needy learners.

1211 The institution has clearly stated
guide|ines for providing scho|orships, bu rsaries,
sfipends and other financial assistance to
learners.

Corporate/Strategic Plan, Prospectus,
information package to students; website,
bursary committee procedures, minutes of
meetings, inferaction with students.

121.2 The institution secures funds to

SUppOH’ needy |QOI’I’12I’S.

Corporcxfe/Sfrcxfegic Plan, Prospedus,
information pcxckoge to students; website,
bu rsary committee procedures, minutes of
meetings, interaction with students.
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1.21.3 The institution ensures the effective
and Jrime|y disbursement of the available
financial aid / scno|orsnips / bursaries etc. to
the learners.

Corporofe/Sfrafegic Plan, Prospedus,
information pockoge to students; website,

bu rsary committee proceclures, minutes of
meetings, interaction with students and
interactions with students; financial statements
of disbursement of bu rsones/sﬁpends.

122 Provision is made in the
budgeJr to promote and enable constructive
experimentation in the design of courses and

de|ivery methods.

1221 There is a budge+ory provision for
research and innovation in the design and
de|ivery of academic programmes and courses

by distance |eorning.

Corporofe/Sfrofegic Plan; financial information
management system; financial allocation;
research committee p|ons, minutes of
meetings; review of research committee fasks

O -
O
O -
O »
O w

122.2 The research and development
committee or any other appropriafe body
monitors research activities. lts terms of
reference include resource mobilization and
utilization and facilitation of nejrworldng
and information flow among the various
deporﬂnenfs and units of the institution.

Corporofe/Sfro’regic Plan; research and
deve|opmen’r committee structure, roles and
responsibihﬂes of members, evidence of
research review and feedback; annual reports.

O -
O
O «
O »
O w

H. Learner Centered Managment

123 The institution has a realistic
academic calendar that is followed
me+icu|ous|\/

1231 The institution plans its academic
activities and prepares the academic calendar
at the beginning of each academic year
invo\ving all units, divisions and

depor+men+s.

Year planners, operational schedules,
P P
prospectus and brochures of academic

programmes, |earning QI"]CI +60Chiﬂg pl(]ﬂ‘

O -
O
O -
O »
O w

1232 The academic calendar is made
available to both students and staff of the
institution ot the beginning of the academic

year.

Year p|onners, operoﬁono| schedules,
prospectus and brochures of academic
programmes, |eorning and Jreo1cning p|on and

interaction with students, MIS, website.

O -
O
O «
O »
O w

23




CRITERION 1 - INSTITUTIONAL POLICIES AND MISSION

124 The institution’s commitment to learners
is documented and made available to all

stakeholders.

1241 The institution has c|e0r|\/ stated and
documented procedures / processes reflecting
its commitment to ifs learners.

Institution handbooks, prospectus, brochures,
information pockoge to students, website,
advertisements, procedures documents,
inferaction with students.

O -
O
O -
O »
O«

124.2. The institution has clearly stated

and documented processes for evaluating its
achievements in terms of commitment to its
learners.

Institution handbooks, prospectus, brochures,
information package to students, website,
advertisements, procedures documents and
interaction with students and staff.

O -
O
O -
O »
O w

124.3 The institution disseminates factual

information on its commitment to learners.

M|S, Websﬁ'e, circu|ors,~ specio| communication
documents, minutes of meetings, evidence of
circulation; interaction with staff and students.

O -
O
O -
O »
O«

125 Entry requirements and

other prerequisites for programmes and
courses are c\eor|y spech(ied prior fo entry
so that selection of programmes or courses
is relevant and meoningfu| to the student
community.

1251 The institution clearly states

course requirements, prior know|ec|ge and
skills required for pursuing the course,
resource imp\icofions, fime schedules, access to
media and +echno|ogy, success and dropouf
rates of past students to enable prospective
learners to make an informed choice.

Handbook, Focu|’ry Prospecfus, progromme/
course information pockoge, brochures,
website, other odvococy material

inc|uding advertisements; inferaction

with students; documentation on student
perFormonce.

O -
O
O -
O »
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1.25.2 The institution strictly adheres to
advertised admission
requirements.

Documents re\ofing to admissions.

O -
o»
O v
O »
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126 There is an up-to-date

and infegrqfed database about learners
providing information on demogrqphics,
|onguoge, gender, eﬂmicif\/, socio- economic
and educational bockgrounds and specio\
needs. The conﬁdenﬁathy of data is

maintained.

1.26.1 The institution has a comprehensive
database of learner profi|es which is updcxfed

at regu|or infervals.

MIS, student profi\es.

O -
O
O -
O »
O«

126.2 Appropriate security
measures are in p\oce to ensure the
com(idenﬁo|i+y of persono| dota.

Procedures and proctices of record
management, management of MIS, code of
conduct and ethical standards, interaction with
staff and students.

O -
O
O -
O »
O w
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126.3 The institution has policies and
procedures in p\oce to ensure that on|y
authorized persorme| have access to students’
persono| dato.

Procedures and practices of record
management, management of MIS, code of
conduct and ethical standards, inferaction with

staff and students. Po|icy documents.

1 2 3 4 5

CNONONONE)

197 Research info the needs
and expectations of learners provides inputs to

po|icy moking in the institution.

1271 The institution reviews and
analyses the data on learner profiles, needs
and expectations.

Documentation on programme/course
deve|opmenf process, house sfy\e/oﬂ']er
relevant monuo\s; need ono|ysis quesﬁonnoire
and documented feedback dato; meeting
minutes of institutional research committees;
interaction with staff and students.

1.27.2 The outcome of reviews and

research datfa collection and ono\\/sis, informs
the design and redesign of course materials,
assessment exercises and tutoring assignments.

Documentation on progromme/course
deve|opmen’r process, house s’ry\e/o’rher
relevant monuo\s; need cmo|ysis quesﬁormoire
and documented feedback data; meeting
minutes of institutional research committees;
inferaction with staff and students.

1 2 3 4 5

CNONONONE)

128 The institution has formal
and informal mechanisms and procedures in
|o|oce o obtain feedback from learners.

1281 The institution obtains formal and
informal feedback from learners ot regular
infervals on the eﬁ(iciency and effectiveness
of its processes.

Stakeholder onq|ysis feedback forms;
database; documentation on Workshops/
meetings with outcomes; evidence

of consequenﬁcﬂ action.

1282 The results of the feedback
obtained from learners feed into the decision
moking and p|ormmg of its programmes.

Stakeholder analysis feedback forms;
database; documentation on Workshops/
meetings with outcomes; evidence of
consequenﬁo| action.

199 There are effective channels for
communication with po+en’rio|, current and
past students, with key external organizations,
and with all stoff and tutors involved in the

|eorning—’reochmg process.

1291 The institution has a formal
mechanism for ob+c1ining feedback from
students, stoff and other stakeholders on the

+eoching—|e0rning process.

Documented feedback mechanisms and plans;
evidence of systems which achieve integration
of feedback data from all stakeholders;
surveys of stakeholder awareness and
opinions; interaction with stakeholders.

25




CRITERION 1 - INSTITUTIONAL POLICIES AND MISSION

129.2 There are various channels of
communication established to ensure a Hme|y
information flow and dio|ogue across various

units and staff of the institution.

Monogemenf [nformation Sys’rem, websites,
inferaction with stakeholders and documented
feedback mechanisms and plans; evidence

of systems which achieve integration of
feedback data from all stakeholders; surveys
of stokeholder awareness and opinions;
e-mail and discussion forums, interaction with

stakeholders.

O -
O
O -
O »
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129.3  The institution has mechanisms in

p\oce for interaction among the staff.

Monogemenf Information Sys’rem, websites,
interaction between staff, e-mail service and

access.

O -
O
O -
O »
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1294  Clear channels of communication are
established between current learners and the
tutors and academic staff involved in the
|eoming process

Course imformoﬁon, Frequency ono|\/sis of
communication events

O -
O
O -
O »
O w

19295 Relevant updoJred information on
feedback received is made available to the
stakeholders fhrough print and electronic

media.

Monagemenf [nformation Sysfem, websites,
inferaction with stakeholders and documented
feedback mechanisms and p\cms; evidence of
systems which achieve integration of feedback
data from all stakeholders; su rveys of
stakeholder awareness and opinions;
interaction with stakeholders.

O -
O
O -
O »
O w

1.30 The institution has mechanisms to
maintain and monitor close links with learners.

1.30.1 Teacher and learner interaction is
facilitoted fhrough formal confact sessions and
tutor feedback on assignments.

Prospedus, foctu brochures,
programme/course information pockoge,
interaction with staff and students, feedback
forms and evidence of consequenficd action.

O -
O
O -
O »
O«

1.30.2 The institution has a clear
unders’ronding of the Jrechho|ogy proﬁ|e of the
learners to optimize communication between
learners and the institution.

MIS; Learner Profile

1 2 3 4 5

CNONONONE)
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1.30.3 The institution uses available
+echno|ogy (e.g. internet, \/ohoo groups,
e-mail communications, mobile pl’]ones )
to communicate with the learners on a
continuous basis.

W ebsite, e-mail provision for students/teachers
sqmp|e, Monagemenf [nformation Sstrem,

guidehnes to students, Jrecl’mo|ogy facilities and

evidence of access, budge+ allocations.

O -
O
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1.30.4 The institution facilitates and
provides for social interaction through
approved student societies.

Handbook, corporofe/sfro+egic p\on,
constitutions of opproved societies, interaction
with students, establishment and support for
approved societies.

O -
O
O -
O »
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1.31 There is a prompt response
to the learners’ needs for academic,
administrative and persono| support.

1.31.1 The institution provides support to
learners Jrhrough oppropriofe|y quo|ified staff.

Corporofe/Sfrofegic Plan, po|icy documents,
evidence of student cou nse”ing centre/unit, its
structure, {uncfioning, interaction with students

and staff.

O -
o
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1.312 The institution ensures the availability
of appropriate academic, administrative
and other instructional support for effective
delivery of the programme

Documents on adequacy of staff; documents
on quoalifications of stoff; documents on
infrastructure facilities in the centre and
outreach centres, evidence of technology
applications.

O -
O
O -
O »
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1313 Learners can access persona
cou nseHing services.

Corporofe/Sfrofegic Plan, po|icy documents,
evidence of student cou nse”ing centre/unit, its
structure, Funcfioning, interaction with students

and staff.

O -
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1314 The Counse”ing service provio|es

just in time response for the distance learner

Corporofe/Sfrofegic Plan, po|icy documents,
evidence of student cou nsehng centre/unit, its
structure, Funcfioning, interaction with students
and staff, access fo on-line services.

1 2 3 4 5

CNONONONE)

1.32 The assessment and evaluation system is
reliable and ensures integrity.

1.32.1 The assessment process forms an infegro|
part of Jre0|<:|'1ing and |eorning and the ono|ysis
of assessment outcomes is used fo inform

curriculum improvemenfs.

Po\icy documents, minutes of assessment
boards/committees, course materials, +eoching
\eorning p|ons, curriculum deve|opmen+
committee meetings.

1 2 3 4 5

CNONONONE)
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1.32.2 Information on the assessment of
|eorning outcomes, assessment procedures and
schedules is provided in all course modules /
fopics

po|icy documents, minutes of assessment
boards/committees, course material, Jrecxchihg
\eorning p|ons, curriculum deve|opmenf
committee meetings and course materials,
programme/course information pockoge,
website

1.32.3 A range of formative and summative
evaluation methods are included to ensure
that student |eornmg is opproprio+e|y

CISSQSSQd.

policy documents, minutes of assessment
boards/committees, course material, +eoching
\eorning p|ons, curriculum deve|opmen’r
committee meetings and course materials,
programme/course information pockoge,
website

1 2 3 4 5

CNONONONE)

1.32.4 The assessment systems are distance-
learner friend\y and have effective inbuilt
procedures for assessing the achievement of

intended |eorning outcomes.

Po\icy documents, minutes of assessment
boards/committees, course material, Jrec:ching
learning plans, curriculum development
committee meetings and course materials,
programme/course information package,
website

O -
o
O -
O »
O w

132.5 The assessment strategies are designed
and administered in such a manner that they
encourage the distance learners to complete
the courses.

Policy documents, minutes of assessment
boards/committees, course material, Jrecjching
\eorning p|ons, curriculum deve|opmen+
committee meetings and course materials,
programme/course information pockcge,
website

O -
o®
O v
O »
O«

1.32.6 There is a mechanism to ensure

that comp|0irﬁs from the learners about the
fairness of the assessment and formal appeals
against assessment results are dealt with Fcﬂr|y
and in a timely manner.

Corporofe/Sfrofegic Plan, grievance and
redressal committee structure and po|icy
documents and minutes of meetings, minutes
of management committee meetings, MIS,
website, handbook and interaction with staff
and students.

1 2 3 4 5

CNONONONE)

133 Enquiries and comp|om’rs are dealt

with quicHy, Foir|y and egicienﬂy.

1331 There is a mechanism to receive
enquiries from stakeholders and provide
correct and ﬁme|y information.

Corporofe/Sfrofegic Plan, grievances and
redressed committee structure and po|icy
documents and minutes of meetings, minutes
of management committee meetings.
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1332 There is a mechanism to deal
prompﬂy with comp|om’rs received and
provide Jrime|y redressal

Corporofe/gfrofegic Plan, grievances and
redressal committee structure and po|icy
documents and minutes of meetings, minutes
of management committee meetings, MIS,

website, handbook.

1.33.3

and decisions of the grievance redressal entity

The composition, terms of reference

are made known to all fhereby ensuring the
transparency of the process.

Corporofe/Sfrofegic Plan, grievances and
redressal committee structure and po|icy
documents and minutes of meetings, minutes
of management committee meetings, MIS,
website, handbook and interaction with staff
and students.

o®
O -
O »
O«

O -
o®
O v
O »
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CRITERION 2 - PROGRAMME DESIGN AND DEVELOPMENT

Programmes are designed and developed to meet the needs of

learners, employers and society and to encourage access to quality

education. Assessment methods effectively test and measure students’

. e . -
OC%\Q\/QT‘”QHJF or The S*O’Qfd ‘QOTWHQ outcomes of the programme.

Criteria Standards

Performance Indicators

Sources of Evidence

M easure

21

The programmes of the institution

reflect the institutional mission, goo\s and

211  The offer of programmes is determined

in response to national needs and reflects

Corporofe/Sfrofegic Plan; programme design

and deve|opmen’r p|cms, interaction with

1. Fails to m

eet criterion

2. Unsatisfactory

objectives g|obo| trends. students and staff, minutes of programme 3. Morgin0|
deve|opmenf committee. 4. Good
5. Excellent
212  Programmes offered are responsive Corporate/Strategic Plan; programme design
to chonging market needs and designed o and deve|opmen’r p|ons, interaction with 1 2 3 4 5
achieve the institution’s mission. students and staoff, minutes of programme
deve|opmenf committee. O O O O O
29 The programme objectives 2921 The programmes’ stated objectives Corporate/Strategic Plan; programme

are c|eor|y defined cmo| ]COCUS on ’r|'1e

deve|opmenf of know|edge, attitudes and

skills and their opp|ico+ion in professiono|

procﬁce where opp|icob|e

focus on the needs of the nation, prospective
learners, emp|oyers and the community.

objectives, programme materials, Handbook,
academic information pockoge, need survey
cmo|ysis; emp|oyer surveys, institutional
\eorning and Jreqching p|on, curriculum and
course deve|opmenf and accreditation po|iciesA

1 2 3 4 5

CNONONONE)

299 The objectives of each programme
exhibit a clear re|oﬁonship between the
learners’ needs (such as entry level skills,
knowledge and experience and credit transfers
and the media and +echno|ogy and other
facilities and services available to support

de|ivery

Corporofe/Sfmfegic Plan; programme
objecﬁves, programme materials, Handbook,
academic information pockoge, need survey
cmo|ysis; emp|oyer surveys, institutional
\eorr\ing and Jreochihg |o|cm, curriculum and
course deve|opmenf and accreditation |o0|icies4

1 2 3 4 5

CNONONONE)
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CRITERION 2 - PROGRAMME DESIGN AND DEVELOPMENT

2929 The objectives of each

programme exhibit a clear relationship
between the learners’ needs (such as entry
level skills, know|edge and experience and
credit transfers and the media and technology
and other facilities and services available to
support delivery

Corporate/Strategic Plan; programme
objecﬁves, programme materials, Handbook,
academic

information pockoge, need survey ono|ysis;
employer surveys, institutional learning

and +eoc|f1ing |o|or1, curriculum and course
development and accreditation policies.

2923 When a programme is aimed at
a por’ricu|or type of occupation or vocation,
the objectives of the programme c|eor|y
state the type of occupation or vocation and
the know|edge, attitudes and skills to be
developed during the programme.

Corporofe/Sfrofegic Plan; programme
objectives, programme materials, Handbook,
academic

information pockoge, need survey cmo|\/sis;
emp|oyer surveys, institutional \eorning

and +e0ching p|on, curriculum and course
deve|opmenf and accreditation po|icies4

O -
o®
O -
O »
O w

23 There are clear processes and
procedures for programme deve|opmen+ and
institutional opprovo\,

231 The procedures for programme
development and approval are clearly
speciﬁed and meet the requirements of the
occrediﬁng authorities.

[nstitution’s Jrec:ching and |eormng p|on,
curriculum and course deve|opmenf and
accreditation po|icies, academic boards and
academic review process.

O -
O
O -
O »
O w

239 The programme development and
opprovo| process involves
scrufiny by internal and external peers.

[nstitution’s Jre<:1c|'wir1g and |eornmg p|c|r1,
curriculum and course development and
accreditation po|icies, academic boards and
academic review process.

O -
O
O -
O »
O w

24 Programmes are designed and
deve|oped Jrcxking info consideration the
learners” needs and the resources
available to them.

241  The programmes are developed
keeping in view the needs, resources, |eoming
styles , preferences, skills and knowledge base
of the learners at the entry level

[nstitution’s Jreoching and |ec1rnmg p|on,
curriculum and course development and
accreditation po|icies, academic boards and
academic review process, need survey cmo|\/sis
data, interaction with staff and students.

O -
o
O «
O »
O w

249 The programme structure is based
on a careful ono|ysis of the ovoi|obi|i’ry of
the appropriafe Jrechno\ogies, the \eorning
environment of students and external
accreditation requirements.

[nstitution’s Jreaching and |eormng p|cm,
curriculum and course deve|opmen+ and
accreditation po|icies, academic boards and
academic review process, need survey ono|ysis
data, inferaction with staff and students.

1 2 3 4 5

CNONONONE)
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CRITERION 2 - PROGRAMME DESIGN AND DEVELOPMENT

2.5 Progrommes are o|eve|oped and
modified in consultation with relevant ino|us+ry
and proFessiono| bodies and disp\oy sensiﬁvify

to chonges in social and market demands.

251 The programmes are deve|opec|
based on a needs cmo|ysis exercise inc\uding
market research, liaison with ino|us+ry, review
of national priorities and prolcessioncﬂ needs
and reflect the latest deve|opmenfs and

practices in the field of sfuo|y.

[nstitution’s Jreqching and |eormng p|or1,
curriculum, course o|eve|opmen+ and
accreditation po|icies, academic boards and
academic review process, needs survey data,
interaction with staff and students, |eorning

and Jreochimg p|on.

O -
o®
O v
O »
O«

959  The institution has mandated
mechanisms for review and modification of ifs
programmes in consultation with relevant
stakeholders such as employers, industry,
education sector, professiono| bodies, the
community, staff and learners .

Leorning and Jreoching p\on, academic review
processes, emp|oyer and stakeholder surveys.

O -
O
O -
O »
O w

2.6 The academic standard of the
programmes is appropriate to the level and
nature of the award.

261 The curriculum (expecfed outcomes,
content, feoching and |eorning strategies and
assessment methods of the progromme)
matches the standards and benchmarks
established by national bodies (e.g
accreditation agencies, Qcademic, professiono
and vocational bodies).

Benchmark statements, \eorning and Jrecxchihg
p\qn, accreditation po\icies.

O -
o»
O -
O »
O w

2692 The expected outcomes, the content,
teaching and learning strategies and
assessment methods of the programme are
o|igneo| and appropriate fo the award and
objectives of the programme.

Benchmark statements, \eoming and Jrec:vching
plan, accreditation policies.

1 2 3 4 5

CNONONONE)

27 Access fo programmes is as open
as possib|e with flexible entry and exit points
where opp|ico|o|e

271 The access and entry
requirements for the programme are open
to the extent possib|e with appropriafe
recognition for prior know|edge and
experience.

Curriculum and programme o|eve|opmen+
and accredifation po|icies, credit exemption

and transfer pohcies,
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CRITERION 2 - PROGRAMME DESIGN AND DEVELOPMENT

2792  Programmes offered by open
entry system institutions provide additional
academic support to under - prepared
learners (eg. fhrough bridging courses,
additional course inputs and increased
contact sessions including special sessions for

optimizing the use of ICTs).

Institution’s documentation of arrangements
for teaching support, academic review
processes.

273 The programme structure is

flexible and ollows for and encourages
lateral entry andexit that leads to progression
to higher levels and enables programme
diversification.

[nstitution’s documentation of arrangements
for Jreoching support, academic review
processes and student data collections, course
experience questionnaire, etc.

1 2 3 4 5

CNONONONE)

28 The programmes provide
information for learners which includes a
descripﬁon of the aims, objectives and \eorning
outcomes, target groups, +eoching—|eormng
processes, means of de|ivery, support services,
scheme of assessment, credit and time
requirements.

281 The Institution provides clear
information about ifs programmes (via
its web-site, the medig, prospectus and
information cloys) to all prospective learners.

Web-site; prospectus; information pockoge

1 2 3 4 5

CNONONONE)

282 The institution provides an
updated and comprehensive overview of
the programme (e.g. aims and objectives ,
|eoming outcomes, Jreoching, |eoming and
delivery processes, support services, schedule
of assessment, ferm requirements, credit
transfers and award requiremen’rs) to all
registered students at the beginning of the

academic sessions

Prospectus, Handbook, progromme
information pockoge, website, interaction
with students, student comments Jrhrough

questionnaire

2.8.3 The Prospectus and Student
Handbook are eosi|y accessible to all intended
users both off-line and on-line.

Prospectus, Handbook, programme
information pcxckoge, website, interaction
with students, student comments Jrhrough
questionnaire.
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CRITERION 2 - PROGRAMME DESIGN AND DEVELOPMENT

29 The Programme curriculum reflects
current know\edge and practice and is
suﬁcicienﬂy comprehensive for learners to
achieve the stated |eorning outcomes.

291 The content of the programme is
up-fo-do’re and reflects current know|eo|ge

and practice.

Leaming and Jrecmching p\on, curriculum and
course deve|opmenf and accreditation
documents, documents of arrangements for

Jreo1c|'1ing suppor’r, academic review processes.

1 2 3 4 5

CNONONONE)

2992 The Jreochmg and |eommg and
assessment strafegies of the programme are
structured to facilitate the achievement of the
infended |eorning outcomes.

Curricu\um Oﬂd course deve\opmenf OI’]CI

accreditation documents.

O -
O
O -
O »
O w

210 Programme design and
deve|opmenf pays attention to geno|er equity,

multiculturalism, social justice and cohesion,

ethical values and environmental susfoinobihfy.

2101 Issues of national and global
priority such as gender, equity, inclusion,
diversiJr\/, environment, social justice values
and ethics are inJregroJred into the curriculum

Corporofe/Sfrofegic Plan; programme
objecﬁves, programme materials, handbook,
academic information pockoge, need survey
ono1|ysis,- emp|oyer surveys, institution \eorning
and Jreoching |o|on, curriculum and course
deve|opmenf and accreditation |o0|icies4

O -
o®
O v
O »
O«

2102 Where appropriate, credit beormg
activities based on issues such as gender,
equity, ethics and values, human rights
and social justice are incorporo+ed in the

Corporate/Strategic Plan; programme
objecﬁves, programme materials, handbook,
academic information pockoge, need survey
analysis; employer surveys, institution learning

1 2 3 4 5

CNONONONE)

programme. and feoching p|on, curriculum and course
c|eve|opmen’r and accreditation po|icies.
21 The programmes provide sufficient 2111 Sufficient elective courses from outside Leorning and Jrecxchihg p\cm, curriculum and

Hexibihfy for learner choices in the courses.

the major o|isci|o|ine are available for learners
to choose a pathway through the

programme that meets their needs.

course deve|opmenf and accreditation po|icies

and documents.

O -
O
O -
O »
O w

2112 The interdisciplinary approach to
programme design also makes

possible the lateral movement of the learners
to other programmes at various levels.

Institutional learning and teaching plan,
curriculum and course development and
accreditation policies and documents,
corporate p\on, handbook, admission and
enrollment

po|icies.

O -
O
O -
O »
O«
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CRITERION 2 - PROGRAMME DESIGN AND DEVELOPMENT

212 The programmes are evoluated on
the basis of the learners” achievement of the
intended \eorning outcomes.

2121 Programme evaluation and

monitoring is undertaken at regu|c1r intervals.

Leorning and Jrecxchihg p\cm, curriculum and
course deve|opmenf and accredifation po|icies,
documentation of arrangements for feoching
support academic review pohcies, good
practices statements.

1 2 3 4 5

CNONONONE)

212.2 There is a regular and structured
feedback mechanism in place to obtain
feedback from learners, teachers, employers
and the community about the effectiveness of
the programme in achieving its objectives

Academic review processes, good practice
statements, feedback forms, database, data on
focus group discussions and Workshops.

1 2 3 4 5

CNONONONE)

2123 The feedback from the learners
and employers, as well as application and
registration data, student assessment results
and grcduo’re emp|oymenf outcomes form
the basis of the evaluation of programme
performcmce against its stated objectives.

Learning and teaching p\cm, curriculum and
course cleve|opmenf and accreditation po|icies,
documentation of arrangements for feochmg
suppor’r, academic review pohcies, gooo|
practice statements.

Surveys of students and emp|oyers' opinions
of attitudes and responsiveness, student and

emp|oyer comments +hrough questionnaires.

1 2 3 4 5

CNONONONE)

212.4  The outcomes of the evaluation
are used to make necessary changes and
improvements to programme design and

de|ivery.

Leorning and Jreo«:hing:; p\on, curriculum and
course deve|opmenf and accreditation po|icies,
documentation of arrangements for feoching
supporJr, academic review po|ides, gooo|
practice statements.

surveys of students and emp|oyers' opinions
of attitudes and responsiveness, student and
emp|oyer comments Jrhrough questionnaire.
evidence of incorporation of the feedback,
interaction with staff and students.
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213 Learner satisfaction relative to the 2131 The institution has a mechanism to Corporofe/Sfrafegic Plan, means of tapping

qu0|i+y of education and training provided in survey learner satisfaction rates with reference | student and staff opinion, data from test

the programmes is regu|or|\/ evaluated. to the service providers, the programme audits of
de|ivery and the commitment of the institution | student administration, su rveys of student 1 2 3 4 5
fo meeting the learners’ needs. opinions of student services, documents O O O O O

reporting the efﬁciency of student services,
corporo+e/sfr0+egic p|cm, progromme/course
experience questionnaire data.

213.2 The su rvey of learner safisfaction Means of tapping student and staff
levels is conducted ot regu|or intervals in a opinion, data from fest audits of student
transparent manner. administration, surveys of student opinions

of student services, documents reporting

o®
O -
O »
O«

1
the eﬁ(iciency of student services, corporo+e/ O
strategic p|on,
progromme/cou rse experience quesﬁonnoire
dafto, procedure used for surveys.

213.3 The outcomes of the learner Means of tapping student and staff opinion,
satisfaction su rveys are considered posiﬂ\/e|\/, data
recorded oppropriofdy and used prompHy to | from test audits of student administration, 1 2 3 4 5
improve the programme. surveys of student opinions of student services,

documents reporting the eﬁ(iciency of student O O O O O
services, corporofe/s’rro+egic p\cm, progromme/
course experience questionnaire data.

2.13.4 The institution prompHy informs staff Documentation on communication of
and learners of the oufcomes of the survey information fo staff and students. 1 2 3 4 5

and the actions taken in response fo O O O O O

feedback received.
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A course is a componen+ O'F a brooder programme O'F s’rudy.

The course content is underpinned by FQSQOFCI’I —H’]Q course

material clearly presents objectives and learning outcomes,

content, approaches to teaching-learning and assessment and

learner support. There is an identified process of o|e\/e|0|omen’r

ono| review O'F courses.

Criteria Standards

Performance Indicators

Sources of Evidence

Measu re

3] The courses are designed

according to the stated programme objectives.

301

national and international priorities and trends

Course design is focused on

Oﬂd Jrhe needs O]( prospecﬁve |ec1rners Oﬂd

emp\oyers

Course materials, minutes of the course
p|cmning and course design committees,
interaction with students, staff, professioncﬂ
occredifing bodies, governments, and
employers.

O. Fails to meet criterion

1. Unsatisfactory
2. Marginal

3. Good

4. Excellent

312
and knowledge in the relevant field of study.

Courses reflect current developments

Course materials, minutes of the course
planning and course design committees,

interaction with students, staff and employers.

O_.

ONJ
O-#
OU"

313

contributes to ochieving the overall

The design of individual courses

programme objectives.

Programme and course objectives and course
materials.

O_.

o®
O -
O »
O w

32

consideration and incorporates recent

Course clesign takes into

advances in Information and Communication

Techmo|ogy,

3921 The choice of media and the
+echno|ogy to be used is opproprio+e|y

infegrofed in the course design.

Course materials, minutes of the course
|o|orming and course design committees,
interaction with students, staff and course
deve|opers, Course team includes Information
Techno|ogy personne|,

O

2 3 4 5

ONORORO,

3929 The choice of media and
Jrechno|ogy takes info account the range of
media and infrastructural support that the

institution can make available to its learners.

Course materials, minutes of the course
p|orming and course design committees,
Discussion with students and staff.
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393 Course design reflects institutional
policy on Information and Communication
Technology for learning.

ourse marterials, minutes o e course
C terial tes of th
planning and course design committees,
Corporate Plan.

O -
o®
O v
O »
O«

3923 Course clesign reflects institutional
po|icy on Information and Communication

Techno|ogy ]COI’ |eorning.

Course materials, minutes of the course
p\onmng and course design committees,

Corporofe Plan.

O -
o®
O v
O »
O«

394 There is a visible link between
learners’ needs and the features of the
+echno|ogy selected for course dehvery
which is aimed ot motivating the learners in

the use of that Jrec|'mo|ogy.

Course materials, minutes of the course
p\onmng and course design committees,
interaction with students, staff and course
deve|opers, Fmdings of need su rveys and

student feedback

O -
o
O -
O »
O w

33 Courses are designed
based on learner-centered prindp|es.

331 Teoching/|eoming strategies to

be emp|oyec|, feoching methods, learner
activities, use of appropriate ICTs and
contact sessions are determined as part of the
course design process

Course materials, minutes of the course
p\onmng and course design committees,
interaction with students and staff, observation
of contact sessions.

1 2 3 4 5

CNONONONE)

3392 The Jrecxching/|eo1rrﬂng methods

are conscious|y p|onned and monitored
keeping in view different learner abilities and
needs.

Course materials, information pockoge,
minutes of the course p|onning and course
design committees, inferaction with students,
staff and course deve\opers.

1 2 3 4 5

CNONONONE)

333 The teaching/learning strategies
are clearly stated in the course book and
communicated and discussed with the
learners.

Course mo+erio|s, information pockoge,
minutes of the course p|orming and course
design committees, interaction with students,
staff and course deve\opers.

1 2 3 4 5

CNONONONE)

34 The course has ample scope for
encouraging and deve|oping creative and
critical +hinking, independen’r and |if:e|ong
|e0rnmg and inferpersoncﬂ communication and
team work skills.

3.4] Learning activities are designed to
contribute to the deve\opmerﬁ' of the specifiecl

generic skills

Course materials, information pockoge,
assessment and evaluation scheme,
assignments and question papers.
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CRITERION 3 - COURSE DESIGN AND DEVELOPMENT

35 Standard formats for instructional
design and deve|opmen+ are in p|oce and are
followed.

351 Temp\ofes are designed and
deve|oped for effective instructional design
and efficient course deve|opmenf

Course femp|o+es and course materials.

O -
O
O -
O »
O w

3592 The institution provides prior training
and necessary inputs to the staff involved in
instructional design and deve\opmerﬁ.

Minutes for the course p|onning and course
design committees, inferaction with staff and
course deve|opers, froining materials and

feedback data.

O -
o®
O -
O »
O w

3.53 The institution adheres to the
agreed formalities and templates to be used
for instructional design and development.

Minutes for the course p|orming and course
design committees, Course materials.

O -
o®
O -
O »
O w

3.6. |nstructional design recognizes diversier of
learners’ \eorning contexts and |ec1rnmg s+y|es,
and ensures realistic scheduhng of activities.

361 The instructional design template
requires the use of inclusive \cmguoge
and provides a variety of activities that
accommodate different |eorning s+y|es,
circumstances and preferences.

Course materials, information pockoge,
interaction with students, staff and course
deve|opers, research studies on student

feedback.

O -
o®
O -
O »
O w

3.6.2.  Scheduling of activities addresses the
needs of distance learners and their access to
technology and other facilities.

Course materials, information package, year
planner, minutes of the course planning and
course design committees, interaction with
students, staff and course deve|opers.

O -
o®
O -
O »
O w

3.7 The course deve|opmenf process

incorporates a range of relevant expertise.

371 Courses are deve|oped with
contributions from experts in the academic
subject areq, in instructional design and in
course de|ivery,

Course mo+erio|s, information pockoge, year
p\onnmg, minutes of the course p|onning and
course design committees, interaction with
students, staff and course deve|opers.

O -
O
O -
O »
O w

372 Course deve|opmen’r is based

on a p|on that details the processes, fimelines,
finance, infrastructural requirements, resources
and roles and responsibihﬁes of peop|e
involved.

Minutes of the course p|cmning and course
design committees, inferaction with staff and
course deve|opers, froining materials and

feedback data.

O -
o®
O -
O »
O w

39




CRITERION 3 - COURSE DESIGN AND DEVELOPMENT

38 Instructional design includes

assessment of |ec1rmr1g against stated |eoming

381 Learning outcomes are c\eor\\/
stated. Assessment is designed to measure

Course materials, information pockoge,
minutes of the course p|0nning and course

outcomes. achievement of |eorning outcomes in terms of design committees, inferaction with students, ] 2 3 4 >
defined criteria. staff and course developers. Results of O O O O O
deve|opmenf testing.
39 Course clesign uses 391 Appropriofe fec|’mo|ogy is used Techno|ogy pro\[i|es of the institutions, stock

appropriatfe Jrechno\ogy to engage
and support learners and to provio|e
communication facilities.

fo engage and support learners

books, user records, information pocl«:ges or
brochures, interaction with teachers, stoff and

students.

O -
O
O -
O »
O w

399 Communication with learners

uses the fecl’mo|ogies that are most accessible
to the learners such as the internet, mobile
phone, fe|ephone, television and radio.

Techno|ogy prow(i|es of the institutions, stock
books, user records, information pockages or
brochures, interaction with teachers, stoff and
students.

O -
o»
O «
O »
O w

393 The institution omo|\/ses the ease of
use and level of Jrecl’mo|ogy available to the
learners.

Feedback of students, students’ pro]ci|es
inc|uo|ing access to fechno|ogy, institutional
data base, interaction with students and
teachers.

O -
O
O -
O »
O«

310 A complete instructional

pockoge includes course descripﬁon, syHobus,
course p|cms, \eorning outcomes, details of
assessments and evaluations, comp|e+ion
requiremen+s, course material inc|uc|mg
multimedia supp|emen+ory \eorning resources,
interactive course activities, community
building activities and assessments, fexts

and media, materials and information to
demonstrate the appropriate scope, sequence
and depfh of each course in relation to the
stated goals and objectives.

3101 The instructional package is
comprehensive and contains a learner FriencHy
descripﬁon of the syHobus, course p|cms,
learning outcomes assessment and evaluation
details, credit hours, Jrec;ching/\eoming
strategies, learning packages (study materials
study guides, audio/video material, CD
ROMs and online texts) and also the annual
calendar of activities.

[nstructional pockoge, interaction with students
and teachers.

3102  The instructional package is made
available (both off-line and on-line) to all
regisfered learners and staff ahead of the
courses oﬁ(ering

[nstructional pockoge, interaction with students
and teachers.
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CRITERION 3 - COURSE DESIGN AND DEVELOPMENT

310.3  The instructional pockoge is
reviewed, evaluated and updofed regu|0riy
Jrnrough a systematic process.

Instructional pockoge, interaction with students
and teachers, institutional data base, minutes
of review committees.

O -
o
O -
O »
O w

3 A variety of |eorning

activities is provided in the course to
encourage active |eorning, collaborative
|eorning and self- assessment.

311 Appropriate |eorning strategies
such as experien’rio| |eorning, colloborative
|eorning and personoi |eorning are designed
info the course.

Course materials, information pockoge,
minutes of the course p|onning and course
design committees, inferaction with students,

Si’Cﬂci( Ol’id course deveiopers,

O -
o®
O v
O »
O«

312 The institution sstrernoJricoHy records
and assesses the effectiveness and impact of
|e0rning strategies.

Minutes of the course p|onning and course
design committees, inferaction with stoff and
course deve|opers, iroining material and

feedback data.

O -
O
O -
O »
O w

312 Appropriate personnel and
procedures are in place to ensure the quality
of course materiols and their production
processes.

3121 Roles and responsibih’ries for
quo|i’ry assurance in course materials design,
development and production are clearly
specii(ied

Course policy documents and approval
records

O -
o
O -
O »
O w

312.2  The institution has a mechanism to
ensure the relevant competence of the confent
deve|opers, technical and support staff and
others involved in course design, deve|opmeni
and produc’rion.

Recruitment po|icy, procedures, training p|on.

O -
O
O -
O »
O w

3123 Technical and production standards
in course design, development and production
are c|eor|y speciiied.

Programme/Course design manua

1 2 3 4 5

CNONONONE)

312.4  The course materials deve|oped are

pi|o’r—iesi’ed and quo|ii\/ assured with reference
to the aims and objectives of the programme
and learners’ needs prior to field release.

Minute of the course p|onning and course
design committees, interaction with staff

and course deve|opers and feedback data,
evidence for edi’ring, modero’ring, peer-review,

pi|o’r testing feedback and modification.

1 2 3 4 5

CNONONONE)
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CRITERION 3 - COURSE DESIGN AND DEVELOPMENT

3125  The institution obtains regu|o1r
feedback from tutors on the course materials,
with reference to their user friendliness,
appropriateness and effectiveness.

Various formats for feedback, minutes of
the course p\cmning and course design
committees,

interaction with tutors.

O -
O
O -
O »
O«

312.6  The feedback is utilized in improving
the course materials and assuring their quc\i’ry.

Various formats for feedback, data base,
minutes of the course p|orming and course
c|esign committees, inferaction with tutors, staff
and course developers, comparison of course
materials before and aofter feedback.

O -
O
O -
O »
O«

313 Mechanisms for adoption and
odopfoﬁon are established to encourage
|ml<cuges with national and international
agencies for course design, development and

de|iver\/.

3131 There are MOUs with national
and international agencies to share good
qu0|i+\/ materials which demonstrate good
procﬁce in course design, review of mo+erio|s,
development and delivery.

Po\icy documents, MOUs, minutes of course
deve|opmenf committees, executive bodies
and interaction with staff and management.

O -
O
O «
O »
O w

3132 The institution has linkages with
national and international agencies to
exchange expertise for confent development
and delivery methods.

Policy documents, MOUs, minutes of course
development committees, executive bodies
and interaction with staff and management.

1 2 3 4 5

CNONONONE)

313.3 The institution has established
mechanisms and Hexibﬂi’ry for shoring
Jrechno|ogy and other facilities for efficient

de|ivery O]C Jrhe course.

Po\icy documents, MOUs, minutes of course
deve|opmenf committees, executive bodies
and interaction with staff and management.

3134  The institution has a po|icy re\oﬁng o

the use of Open Educational Resources

Po\icy documents
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CRITERION 4 - LEARNING INFRASTRUCTURE AND RESOURCES

The institution has adequate and appropriate infrastructure

facilities to conduct quality academic programmes

through distance education. The institution uses technological

innovations in educational transactions for enriching the

learning experiences it provides to students and manages

the institution in a technology enabled way for effective

institutional functioning.

Criteria Statements

Per\cormance |ndica+ors

Sources of Evidence

MEOSU re

4] Sufficient, quo|iﬁeo| and
skilled academic, staff are emp|oyeo| to meet
the institution’s objectives for the learners.

411

an infegro| pGH' O]C programme OHC] course

Humcm resource p|Oﬂ|’1iI’]g Forms

deve|opmenf,

Corporofe/Sfrofegic Plan; insfitution |o|onning
and human resource (HR) documents
(inc|uding recruitment, retention, promotion,
perFormonce management, career
deve|opmenf, records), individual staff profi\es.

O. Fails meet criterion

1. Not sofisfodory

2. Morgino\
3. Good
4. Excellent

419 The institution ensures the
recruitment of sufficient suifob|y quo|iFiec|

academic staff

Corporate/Strategic Plan; institution planning
and human resource (HR) documents
(mc|uo|ing recruitment, retention, promotion,
performance management, career
c|eve|opmen’r, records), individual staff profi\esA

413 The institution maintains the student/
teacher ratios at the p|onned level and

conforms to the standards of the regu|qfor\/

Corporcxfe/Sfrofegic Plan; institution |o|cmning
and human resource (HR) documents

(inc|uo|ing recruitment, retention, promotion,

agencies. per{ormonce management, career
deve|opmenf, records), individual staff profi\es,
MIS, national/accreditation agency norms.

414 The institutional human resource Corporofe/Sfrofegic Plan; institution p|onning

p\on |oys emphosis on providmg odequofe
numbers of feaching staff and stoff at the
tutoring level fo meet the needs of the
students.

and human resource (HR) documents
(mc|uo|ing recruitment, retention, promotion,
pen(ormonce management, career
c|eve|opmen+, records), individual staff profi\es,

MIS.

1 2 3 4 5

CNONONONE)
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CRITERION 4 - LEARNING INFRASTRUCTURE AND RESOURCES

41.5 The institution provides teaching
development programmes at reqular intervals
to improve the skills and knowledge of
teaching and tutoring stoff.

Staff o|eve|opmen+ training schedules;
feedback forms from trainees.

1 2 3 4 5

CNONONONE)

49. Suﬁ(icierﬁ, quohﬁed and experienced
administrative stoff are emp\oyed fo meet the
institution’s objectives for the learners.

491 Planned administrative staff errengfh
is sufficient to coordinate and supervise the
various activities of the

institution.

Orgonogrom, Corporafe/Sfrafegic Plan,
details of sfoﬁ(mg structure of administration
unit, individual staff proﬁ|es of admin unit;
institution p|onning and HR documents.

1 2 3 4 5

CNONONONE)

499 The institution ensures that the
administrative stoff employed have the
relevant skills and experience to deal with the
learners and academic and other staff, of the
institution and its outreach centres.

Corporate/Strategic Plan; institution planning
and human resource (HR) documents
(mdudmg recruitment, retention, promotion,
perFormonce management, career
c|eve|opmen+, records), individual staff profi\es,
staff training and development schedules and
manuals; inferaction with stoff, performonce
opproiso| forms feedback.

1 2 3 4 5

CNONONONE)

4.3, Sufficient, quohﬁed technical and
support staff are emp|oyed to meet the

institution’s objectives for student learning.

43] The institution emp|oys
sufficient quo|iﬁeo| and experienced suppor+
and technical stoff to support the o|e|ivery of

programmes cmo| courses to |eorners.

Orgonogrom, Corporafe/Sfro’regic Plan,
details of sfoﬁ(mg structure of administration
unit, individual stoff proﬁ|es of admin unit;
institution p|onning and HR documents.

1 2 3 4 5

CNONONONE)

439 The institution ensures that the
support and technical staff emp|oyed have the
requireo| quohﬂcoﬁons, skills and experience to
handle speciahzed tasks.

Corporofe/Sfrofegic Plan; institution |o|o1nning
and human resource (HR) documents
(inc|uo|ing recruitment, retention, promotion,
perFormonce management, career
deve|opmenf, records), individual staff profi\es,
staff training and deve|opmenf schedules and
manuals; interaction with staff, performcnce

Opp?’OiSOl Forms Feedbock

433 The institution provides training
at regu|or intervals to improve the skills and

know|ec|ge of technical and support staff.

Corporofe/Sfrofegic Plan; institution p|onning
and human resource (HR) documents
(Inc|uo|ing recruitment, retention, promotion,
performonce management, career
deve|opmenf, records), individual staff profi\es,
staff training and deve|opmenf schedules and
manuals; interaction with staff, performonce
opproiso| forms feedback.

1 2 3 4 5

CNONONONE)
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CRITERION 4 - LEARNING INFRASTRUCTURE AND RESOURCES

44 The responsibilities and job
descripﬁons of staff are c|eor|y specified and
respondto the learning needs of the students
enrolled in the programme.

4.4] Duties, responsibilities and workload
of all categories of staff are c|eor|y specified
in job descriptions.

University planning and HR documents,
individual staff proFi|es, university po|icies and
reporting procedures, especially those for staff
opproiso| cou nse\ing, o|e\/e|opmen+ and
monitoring, job descripfions of staff,
programme descriptions.

O -
o®
O v
O »
O«

449 The workload of staff conforms to
the work norms ogreed upon

by the institution.

Work norms and job descripfions of staff;
individual staff promes, performcmce opproiscﬂ

dato.

O -
o
O «
O »
O w

443 Functional responsibilities of
individual stoff with regard to course
development, course delivery, counseling,
assessment, tutorial support, monitoring
and management and administration

of the system are clearly specified and
communicated to all staff.

Leoming and Jrec;ching p\on; curriculum

and course c|eve|opmen+ and accreditation
po|icies, roles and responsibﬂihes of stoff;
promotion and reward systems for staff;
documentation of arrangements for +eoc|'mg
support; academic boards and review process,
inferaction with stoff.

1 2 3 4 5

CNONONONE)

45 Quo|i+\/ of per{ormonce is recognized
for selection and promotion of all categories of

staff.

451 The institution evaluates the
performonce of the stoff ot regu|or intervals
Jrhrough annual self 0pproiso| reporfs,
confidential reports and learner feedback on
courses and teaching.

Student and stoff comment Jrhrough
questionnaires, focus groups, structu red
+e|ephone interviews, annual opproisc1| reports,
confidential reporfs, staff service records,
agenda and minutes of performance review
committees

459 The outcomes of per?ormonce
evaluation are communicated to and
discussed with the stoff concerned with the

aim of improving their pem(ormonce.

Student and stoff feedback questionnaires,

focus groups, structu red +e|ep|ﬁone interviews,
annual opproiso| reports, confidential reports,
staff service records, ogendo and minutes of

pe rformance review committees

O -
o
O «
O »
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453 The institution provides training
and staff deve\opmerﬁ' programmes fo
improve the performonce of the stoff and
contribute to their continuous o|eve|opmen’r,.

HR o|eve|opmen’r p|on, training schedules and
manuals; feedback data on evaluation of
+roining workshop, performonce review after
training, interaction with staff.

O -
o®
O v
O »
O«
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CRITERION 4 - LEARNING INFRASTRUCTURE AND RESOURCES

454 The institution has a scheme for
rewording good performonce |oy providing
incentives, promoﬁons, rewords, specio\
benefits, research grants, and sponsorship.

Institutional planning and HR documents
porﬁcu|or|y po|icies for promoﬁon, reword,
tenure and performance management,
minutes of management committee meetings,
budge+ allocations, awards given

O -
o®
O v
O »
O«

4.6 There is an effective human resource
deve|opmenf system to train, retain and
motivate the emp|oyees for the roles and fasks
Jrhey perform, porficu|or\y with respect to the

opp\ica’rion of appropriate new fechno|ogies.

461 Training is provided to all categories
of stoff in all aspects of the opp|ico+ion of new
+echno|ogies.

HR pohcy documents; Jrechho|ogy po\icy
documents; Jrechho|ogy committee meeting
minutes, training in Jrechno|ogy data and

manual, inferaction with stoff.

O -
o
O -
O »
O w

469  There is provision for training and
retraining staff ot frequent infervals in the use
of equipment, facilities, and new technologies.

HR policy documents; technology policy
documents; technology committee meeting
minutes, training in technology data and
manual, interaction with staff.

O -
O
O -
O »
O w

47 There is an effective emp|oyee

welfare system.

471 Conditions of service include welfare
provision that responds to emp|oyee‘s needs
and is in line with market norms.

Corporofe/Sfrofegic Plan; po|icy documents,
ordinance, act, service conditions, budgefory
ctHocofions, emp|oyer/emp|oyee union
constitutions, roles and responsibﬂi’ries of

welfare unit staff.

O -
o®
O v
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4792 There is a designo’red welfare
officer or unit to coordinate and monitor
imp\emerﬁro’rion of the various welfare
schemes for staff.

Corporofe/Sfrofegic Plan; po|icy documents,
ordinance, act, service conditions, budgefory
oHoccHons, emp|oyer/emp|oyee union
constitutions, roles and responsibﬂi’ries of
welfare unit stoff.

1 2 3 4 5
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473 There is a well-documented
mechanism for staff grievance
redressal.

Corporofe/s’rro+egic p|on; po|icy documents,
ordinance, act, service conditions, budge’rory
oHoco’rions, emp|oyer/emp|oyee union
constitutions, roles and responsibﬂihes of
welfare unit stoff, evidence of Imp|emerﬁo+ion
of the mechanism.
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Leorners are suppor’red by ’rhe pI’O\/iSiOﬂ O]C a range O]C

opportunities for tutoring at a distance Jrhrough the use of

various forms of Jrechno|ogy. Contact tutoring, assignment

tutoring, menftoring, counse|ing, and the stimulation of peer

support structures to facilitate their holistic progression.

Criteria Statements

Performance Indicators

Sources of Evidence

Measure

51 Learner support is
considered during programme deve|opmenf
and is built into the design of the programme

cmd course mo’rerio|s,

Sufficient contact sessions are

511

p\ormed and m’regrofed into the course designA

[nformation pock, year p\onner, schedules,
course materials.

O. Fails to meet criterion

1. Unsatisfac
2. Morgino\
3. Good

4. Excellent

tory

512

sessions is fixed at a minimum desired level.

Mondofory attendance at contact

[nformation pock, prospectus, handbook,
student information materials, MIS, interaction

with staff and students.

513

built info the design of course materials.

The support of individual learners is

[nformation pock, prospectus, handbook,
student information materials, MIS, interaction
with stoff and students, feedback from
students

514

into the course materials.

Peer support mechanisms are built

[nformation pock, year p\cmner, schedules,
course materials, MIS, interaction with staff

and students.

515

support for learner progression across courses

The institution provides on-going

within a programme of sfudy.

Po\icy documents, student data bases, details
on monitoring, interaction with stoff and
students.

59.
using a range of media inc|uding oppropridfe

ICTs

Learner suppor+ is provided

521

media to provide support and guidcmce to

The institution uses a range of

|eorne rs.

Information pock, year p\cmner, schedules,
course materials, MIS, interaction with staff

and students.
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5929 Adequate administrative and
technical support is given to tutors to enable
them to provio|e individual academic
support for learners.

[nformation pock, minutes of the course
coordinators’ meetings, interaction with staff

and students.

1 2 3 4 5

CNONONONE)

5392 The institution adheres to the

recruitment criteria.

Recruitment po|icies, institution’s rules
and regu|o+ions, minutes of recruitment
committees, interactions with management

and staff.

O -
O
O -
O »
O«

533 Induction and orientation
fraining programmes are conducted for tutors
before the commencement of the course.

Minutes of the course coordinators’ meetings,
feedbock, year |o|cmner, Jrroﬂmihg schedu|es,
training materials, interaction with staff and
management.

O -
o®
O -
O »
O w

534  There is a mechanism for monitoring
the performance of tutors which informs
future training programmes.

Minutes of the course coordinators” meetings,
feedback, year p|ormer, training schedules,
training materials, interaction with staff and
management.

O -
o®
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535 The good performonce of
tutors is identified and rewarded.

Institution’s rules and regu|0fions, interaction
with staff and management, minutes of the
staff deve\opmerﬁ' committees.

O -
o®
O «
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541 Tutorial group size allows for support to

be provided fo learners in various ways

541 The tutor/learner ratio enables tutors
to provide individual support to learners and
monitor their progress to comp|e+ion.

Minutes of the course coordinators’ meetings,
feedback, year p|ormer, schedules, course
materials, interaction with staff, students and
management.

1 2 3 4 5

CNONONONE)

549 The tutor/learner ratio enables
tutors to work with small groups of learners
and facilitate prob\em so|ving,

Minutes of the course coordinators” meetings,
feedback, year planner, schedules, course
materials, interaction with staff, students and
management.
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5.51 Learners have access to

the tutors Jrhrough a variety of media and

551 The learners have access to
the tutors at fixed centres and can also

Interaction with staff and students, minutes of
the course coordinators’ meetings, feedback,

1 2 3 4 5

locations. reach them through various modes such as. year planner, schedules, course materials.
by Jre\ephome, appointment, e-mail, on-line O O O O O
discussion and video com(erencing.
552  There is provision for contact sessions | Minutes of the course coordinators” meetings,
speciﬁco”y for learners enfermg courses Feedbcck, year p|ormer, schedu|es, course 1 2 3 4 5
through open access. materials, interaction with stoff, students and
management. O O O O O
56 The turnaround of assignments 561 There is a specified procedure Institution’s rules and regu|ofions, interaction

ensures ’rime\\/ feedbock

to receive, record, process and return marked

assignments to learners.

with staff and management, minutes of
the staff committees, minutes of the course
coordinators’ meetings, interaction with staff,

students and management.

O -
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562 The spech(ic fime frame to
refurn assignments allows learners to benefit
from formative feedback.

Institution’s rules and regu|ofions, minutes of
the staff committees, minutes of the course
coordinators’ meetings, interaction with staff,

students and management.

O -
o®
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563  There is adequate time for
moderation of marked assignments within the
overall time frame.

Institution’s rules and regu|o’rions, interaction
with stoff and management, minutes of

the staff committees, minutes of the course
coordinators’ meetings, interaction with stoff,
students and management.

O -
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564 Procedures for receiving,
recording, processing and refurmng
assignments are regu|or|\/ monitored.

Institution’s rules and regu|ofions, interaction
with staff and management, minutes of

the staff committees, minutes of the course
coordinators’ meetings, interaction with staff,

students and management.

57 Academic, administrative and

technical staff facilitate

|eorne I success.

571 The institution emp|oys sufficient and
qualified academic staff as tutors and provides
prowtessiono| training and deve\opmenf
opportunities to them.

Conditions and criteria for appointment and
promotion; staff training and c|eve|opmer1’r
p\on
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5792 The institution emp|oys sufficient
and competent administrative staff to support
learners.

Conditions and criteria for appointment and
promotion; staff training and deve|opmen’r
p\on

573 The institution emp|0\/s sufficient and
competent technical stoff to respond to learner
needs.

Conditions and criteria for appointment and
promotion; staff training and deve|opmen’r
p\on

574 The institution has robust and
extensive systems that underpm learner

support.

Po\icy on outreach and learner support;

work p|o1n of outreach centres.

575 The institution emphosizes
service orientation in the fraining of ifs staff.

Staff training p|on;
Performance opproiso| document.

58 There are mechanisms to follow up
and support learners fhroughoqu the duration

of their stu dy.

581 Academic and persono| cou nseHing is
provided to the learners.

Institution’s rules and regu|ofions, student
handbook, information pockoge, interaction
with management and staff.

5892  Roles and responsibilities for
academic and personc\ cou nse”ing are c|eor|y
speciﬁed,

Institution’s rules and regulations, student
handbook, information package, interaction
with management and staff.

O -
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583 The institution provides speciFic
guidehnes, moni’roring sysfems, persorme| and
institutional spaces to facilitate programmes
requiring procﬁco| experience.

Institution’s rules and regu|0fions, student
handbook, p|ocemenf records, p|0cemen+ cell
activity files, information pockoge, interaction
with management and staoff.

O -
O
O -
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O«

59 Appropriofe support and
facilities are provided for learners with speciﬁc

|eormng difficulties.

591 The institution identifies and

responds fo learners with spech(ic |eoming

difficulties.

Institution’s rules and regu|0fions, student
handbook, information pockoge, interaction
with management, students and staff,

physico| facilities and |ibrory visits.

1 2 3 4 5

CNONONONE)

599 The institution provides
materials and services in muHip|e formats to
meet learners’ needs.

Institution’s rules and regu|o’rions, student
handbook, information pockoge, Materials,
physico| facilities and |ibrory visits

1 2 3 4 5

CNONONONE)
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593 The tutors, administrative and
technical stoff are provided with necessary
training to address the needs of learners with
specii(ic |eorning difficulties.

Institution’s rules and regu|o’rions, student
handbook, information pockoge, interaction
with management, students and staff, training
records.

O -
o
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594 The institution has a mechanism
to make specio| concessions to learners with
speci{ic |eorning difficulties.

Institution’s rules and regu|ofions, student
handbook, information pockoge, interaction
with management, students and staff.

O -
o»
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5.10. Learner support emphosizes the
deve|opmen+ of independen+ |eorning

skills.

5101 The institution provides orientation to
the learners on the desired |eorning skills for
pursuing the programme.

Institution’s rules and regu|o+ions, student
hondbook, information pockoge, minutes

of the course coordinators’ meetings,
feedback, year p|ormer, schedules, course
materials, interaction with staff, students and
management.

O -
O
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5102  There is appropriate guidance

and support structures empowering the
learners to acquire the skills for independen’r
|eorning.

Institution’s rules and regu|ofions, student
handbook, information pockoge, minutes

of the course coordinators’ meetings,
feedback, year planner, schedules, course
materials, interaction with staff, students and
management.

O -
o»
O v
O »
O«

511 Opportunities are provided

for academic and social peer interaction.

5111 The institution has support
structures that provide opportunities for peer
interaction which empower the learners

to share lmow|edge and information and
deve|op interactive and collaborative |eorning

skills.

Institution’s rules and regu|ofions, student
handbook, information pockoge, minutes

of the course coordinators’ meetings,
feedback, year p|ormer, schedules, course
materials, interaction with staff, students and
management.

1 2 3 4 5

CNONONONE)

512 Measures for feedback and monitoring

Oi( |eorrier suppori services are in plOCQ,

5121 Reguior and systematic monitoring
of learner support services for continuous
improvement takes p|ocei

Minutes of the course coordinators’ meetings,
feedback, year p|ormer, schedules, course
materials, interaction with staff, students and
management.
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5122  Feedback from learners on

support services is reqularly solicited and
acted upon. Learners are advised of changes
resu|+ing from their input.

Institution’s rules and regu|oiions, student
hondbook, information pockoge, minutes

of the course coordinators’ meetings,
feedback, year p|ormer, schedules, course
materials, interaction with staff, students and

management.

O -
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513 Stoff are trained and have

a positive attitude towards learner-centred
provisions and ei:i(eciive|y and eﬂricienﬂy
handle the |eorner—suppor+ services

5131 Stoff are trained to handle the
various support services provided to the
learners such as equipment, technology,
ph\/sico| and infrastructural facilities and
communication and information systems.

Institution’s rules and regu|oiions, student
handbook, information pockoge, interaction
with management, students and staff, training

reco I’d S.
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5132  There are appropriate guidance and
support structures empowering the staff to
use appropriatfe Jrecimoiog\/ and other support
provisions fo facilitate effective and efficient

|eorning by the students.

Institution’s rules and regu|oiions, student
handbook, information pockoge, interaction
with management, students and staff, training

reco I’d S.

O -
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5133 Training of support staff includes
service orientation. Support stoff are
empowered to make decisions in pursuit of
learner-oriented services.

Institution’s rules and regu|o’rions, student
handbook, information pockoge, interaction
with management, students and staff, training

reco I’d S.

O -
O
O -
O »
O w

514 The institution has mechanisms to
facilitate student progression from one level of
education fo the next higiier level

successfully and towards gainful employment.

5141 Learners are advised of opportunities
to progress into higher level studies.

Institution’s rules and regu|oiions, student
handbook, information pockoge, minutes

of the course coordinators’ meetings,
feedback, year p|cmrier, schedules, course
materials, interaction with staff, students and

management.

O -
O
O -
O »
O w

51492  Career guidance advice is
provided for learners.

Interaction with students

CNONONONE)

5143 The programmes of the
institution provide opportunities for the
learners to progress both ver’rico”y and
horizonio”v

Student handbook, information pockoge,
minutes of the course coordinators’ meetings,
feedback, course materials, interaction with

staff, students and management.

1 2 3 4 5

CNONONONE)
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CRITERION 5 - LEARNER SUPPORT AND PROGRESSION

5144  Progression and comp|e+ion
rates are monitored in relation to institutional

and national targets.

Results, Progression rates, MIS, Data Base,

national performonce data

2 3 4 5

ONONON®;

O_.

514.5 Performance of past learners is
monitored fo inform programme revisions.

Institution’s rules and regu|ofions, information
pockoge, interaction with staff, students and

alumni. Tracer studies

1 2 3 4 5

CNONONONE)

5146  There is a positive employer
perception of graduates.

Results, MIS, Data Base, Employer feedback,
Tracer Studies

1 2 3 4 5

ONONONONO,

515 Learner support systems

farget retention

5151 Retention rates are monitored

against targets

Results, MIS, Database, retention rates in

relation to programmes and courses

1 2 3 4 5

ONONONONO,

5152  Preventative support provided in

initial courses

Results, MIS, Database, retention rates in
relation fo programmes and courses, student

feedback

O -
O
O -
O »
O«

515.3 Remedial interventions are provided
Jrhroughou’r the programmes for learners ot
risk of failure

Materials and services related to remedial
interventions, student feedback

O -
O
O -
O »
O w
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CRITERION 6 - LEARNER ASSESSMENT AND EVALUATION

Assessment is an essential feature of the teaching and learning

process, is properly managed, and reflects institutional and

national and international standards. The institution publishes

its academic grading policy and applies it with fairness and

consistency. Evaluation is based on the stated programme

objectives.

Criteria Statements

Performance Indicators

Sources of Evidence

Measure

6.1 The Jreqching - |eorning processes of

the institution include formative as well

6.11 The assessment outcomes are used

to inform +eoching methods and improve the

Course materials, minutes of the course
p|onning and course design committees, MIS,

O. Fails to meet criterion

1. Unso’risfod’ory

as summative assessment. curriculum. database, interaction with students, stoff and Q. Morgino\
emp|oyersA 3. Good
4. Excellent
6.192 There is a range of assessment fasks Institution’s rules and regu|ofions, course

and methods for vo|io|0fing \eorning outcomes
in each course

materials, minutes of the course p|onning and
course design committees, student handbook,
information pockoge, interaction with
management, students and staff.

613 There is transparency, fairness and
consistency in the assessment system

Institution’s rules and regu|o’rions, course
materials, minutes of the examination,
evaluation and moderation committees,
student handbook, information pockoge,
inferaction with students and stoff.

6.2 Assessment is Q|igned with

stated |ec1rnmg outcomes.

6.31 The course information

pockoge provides the details of the assessment,
the assessment fechniques, the intended
learning outcomes

and timelines.

[nstitution’s rules and regu|0’rions, course
materials, constitution, student handbook,
information pcxckoge, interaction with
management, students and staff.

6.3.9 Induction and orientation
programmes for learners at course
commencement provide information on

assessment expectations.

Induction programmes, schedules, year
p|ormer, student handbook, information
pockoge, interaction with students and staff.

54




CRITERION 6 - LEARNER ASSESSMENT AND EVALUATION

6.4. There are systems for the
tracking and recording of the learners’
performance and progress and a timely
communication of the

same fo the learners.

6.41 Procedures for both formative

and summative assessment ensure consistency
and accuracy of morking / and groding and
provide timely feedback to learners.

Institution’s rules and regulations, constitution,
student handbook, information package, MIS,
interaction with administrators, students and

staff.

6492 All summative assessment grodes are
occuroﬁe\y recorded on the learner’s record
and are communicated prompﬂ\/,

Institution’s rules and regu|0fions, constitution,
student handbook, information pockoge, MIS,

interaction with administrators, students and

staff.

643 Formative assessment enables
the learners to receive objective feedback on

their performonce.

MIS, interaction with administrators, students

and staff.

6.5 The processes of

assessment soﬁsfy the requirements of
institutional po|icy and other appropriatfe
accreditation bodies.

6.51 There are quohfy assurance
mechanisms in p|oce to ensure a fair and
relioble assessment of learners as stated in the
institutional po|icy.

Quohfy assurance mechanisms and po\icies of
the institution, pohcy documents, corporate
plans, records on QA.

6.59 The marking schemes are o|igneo|
and are consistent with those of other national
agencies and accreditation bodies.

[nstitution’s rules and regu|ofions, po|icy
documents, selection procedures, minutes of
the examination , evaluation and moderation
committees, schedules and content of
orienfation programmes, feedback data,
inferaction with the stoff and management.

653  The standards and quality of
assessment are rigorously monitored and
maintained

Institution’s rules and regu|o+ions, course
materials, minutes of the examination
evaluation and moderation committees,
student handbook, information pockoge,
inferaction with students and stoff.

1 2 3 4 5

CNONONONE)
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CRITERION 6 - LEARNER ASSESSMENT AND EVALUATION

654 The insfitution has standardized tutor

morking schemes

Institution’s rules and regu|ofions, perFormonce
evaluation reports, review committee minutes,
MIS, interaction with administrators,
management and staff.

O -
o»
O «
O »
O w

655 The institution holds regu|or
standardization meetings with tutors and
course coordinators

Institution’s rules and regu|o’rions, pem(ormonce
evaluation reports, review committee
schedules and minutes, MIS, interaction with
administrators, management and staff.

6.6 The institution ensures the

6.61 Arrongemerﬁs for |oco||y

Manual of examination procedures;

security of assessment processes administered summative assessments are Examination By- Laws ] 2 3 4 >
secure O O O O O
662 Procedures are in |o|oce to Manual of examination procedures;

ensure the security of identity and of personal
information during the assessment process.

Examination B\/, Laws

6.6.3 Assessment results are recorded
secu re|y and re|iob|y and are available to
learners.

Manual of examination procedures;
Examination By— Laws;interaction with

students

6.6.4 Arrangements are in p|oce to ensure
that the integrity of the cerfification processes

is not compromised

Manual of examination procedures;
Examination By- Laws

6.7 National and international
benchmarks guide assessment.

671 The internal quality assurance
processes and assessment standards are
correlated with the requirements of relevant
governmerﬁoﬂ and accreditation agencies.

Quohfy assurance mechanisms and po\icies of
the institution, |oo|1cy documents, corporate
plans, records on QA, QA mechanisms of
relevant regu|o’rory bodies

672 The instfitution makes
reference to practice in other similar
institutions to benchmark its assessment

standards.

Quohfy assurance mechanisms and po\icies of
the institution, pohcy documents, corporate
p\ons, records on QA, QA mechanisms of
relevant regu|o1for\/ bodies, institution’s rules
and regu|o+ions.
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CRITERION 6 - LEARNER ASSESSMENT AND EVALUATION

6.8 Detailed marking schemes
are provided to all examiners.

6.81 There is a procedure for
selection and orientation of the examiners on
the marking schemes to ensure consistency.

Institution’s rules and regulations, policy
documents, selection procedures, minutes of
the examination, evaluation and moderation
committees, schedules and contents of
orienfation programmes, feedback dato,
inferactions with the stoff and management

1 2 3 4 5

CNONONONE)

682 There are procedures to ensure that
examiners 0pp|\/ the morking scheme in a
consistent manner.

Quohfy assurance mechanisms and po\icies of
the institution, pohcy documents, corporate
plans, records on QA, QA mechanisms of
relevant regu|0for\/ bodies and institution’s
rules and regulations.

683 The assessment strategy of
the institution has provision for internal and
external moderation.

[nstitution’s rules and regu|o+ions, course
materials, constitution, minutes of the
grievance and discip|in0ry committees, student
handbook, information pockoge, interaction

with management, students and staff.

1 2 3 4 5

CNONONONE)

6.9 Appropriofe measures are
in p\oce to ensure the integrity of assessment.

691 The learners are made aware

of ethical practices and code of conduct for
submission of ossignmenfs and projecf work
and for sitting examinations

Institution’s rules and regu|ofions, code of
conduct and ethical practices, constitution,
minutes of the grievance and discip\inor\/
committees, student handbook, information
pockoge, inferaction with management,

students and staff.

692 There is a c|eor|y stated

disciphncry procedure for honc”ing
mo|procﬁces and violation of code of conduct
and ethical standards re|o+ing to copying,
p\ogiorism, reproducﬁon of open source

materials and Intellectual Proper+y Rithrs.

Institution’s rules and regu|ofions, code of
conduct and ethical practices, constitution,
minutes of the grievance and discip\inory
committees, student handbook, information
pockoge, interaction with management,

students and staff.

1 2 3 4 5

CNONONONE)
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CRITERION 6 - LEARNER ASSESSMENT AND EVALUATION

693 The institution adheres to the
disciplinary procedure and initiates timely and
justifiable disciplinary action wherever
opp|ico|o|e,

Institution’s rules and regulations, code of
conduct and ethical practices, constitution,
minutes of the grievance and disciplinary
committees, student handbook, information
package, interaction with management,
students and staff.

694 There is provision for grievance
redressal and oppeo|s,

Institution’s rules and regu|ofions, code of
conduct and ethical practices, constitution,
minutes of the grievance and discip\inor\/
committees, student handbook, information

pockoge, inferaction with management,

students and staff.

O -
O
O -
O »
O w

6.10 Assessment results are
documented and communicated without

de|oy to all learners.

6.10.1 At the loegmmng of every
academic session, the institution decides and
communicates fo the students the fimelines for

assessment and the pub|ico+ion of results.

Institution’s rules and regu|ofions, course
materials, minutes of the course p|onning and
course design committees, student handbook,
information pockoge, interaction with
management, students and staff and

corporate p\on.

O -
o
O -
O »
O w

610.2  The institution adheres to the
scheduled timelines

Institution’s rules and regu|o’rions, course
materials, minutes of the course p|orming
and course design committees, student
handbook, information pockoge, interaction
with management, students and staff and
corporate p\on

O -
o
O «
O »
O w

6103 The institution ensures transparency
in assessment by communicating the
procedures and processes through various
media and Jrhrough the oppecﬂs and

grievance redressal mechanism.

Institution’s rules and regu|ofions, course
materials, student handbook, information

pockoge, interaction with management,

students and staff.

O -
o®
O «
O »
O w
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CRITERION 6 - LEARNER ASSESSMENT AND EVALUATION

610.4  The institution adheres to the
timelines for the distribution of grodes and
transcripfts.

Institution’s rules and regu|o’rions, course
materials, minutes of the course p|orming and
course design committees, student handbook,
information pockoge, interaction with
management, students and staff and
corporate plan.

6.11 Learner satisfaction with
the programme is opproprio+e|y measured.

6111 Learner satisfaction rates are
regu|o1r|y collected and disseminated.

Results, MIS, database.

1 2 3 4 5

ONONONONG)

6.12 Graduation ratfes are
o|igneo| with institutional and national targets.

6121 Completion rates of learners
are o|igneo| with the institutional fargets.

Results, MIS, database.

1 2 3 4 5

ONONONONG)

6.12.2 Comp|e’rion, retention and
progression rates are monitored on a
continuous basis.

Institution’s rules and regu|0fions, information
pockoge, minutes of the course coordinators’
meetings, feedback, course materials,
interaction with staff, students and alumni.

O -
o»
O «
O »
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612.3  The institution has a
mechanism for reviewing the effectiveness of
the processes and the overall performonce of

the assessment system.

Institution’s rules and regu|o+ions, information
pockoge, minutes of the course coordinators’
meetings, feedback, course materials,
interaction with staff, students and alumni.

O -
o»
O «
O »
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6124  The institution provides periodic
reports on academic performonce o
stakeholders inc|uding emp|0\/ers,

Mcmogemenf [nformation Sys’rem, database,

website, odvococy materials, advertisements.

O -
o»
O «
O »
O w

612.5  The institution pulo|ishes the
results of annual su rveys of groducﬂre

emp\oymenf.

Monogemenf [nformation Sysfem, database,

website, odvococy materials, advertisements

O -
O
O -
O »
O w
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CRITERION 7 - COMMUNITY CAPACITY BUILDING, DEVELOPMENT AND ENGAGEMENT

The organization leverages its ODL programs and services to facilitate
capacity building initiatives across diverse communities and organizations to
provide expanded educational access to formal and nonformal learning. This
includes providing continuous developmental services to local organizations
and businesses, schools, medical facilities and other NGOs. The organization
promotes colloborative partnerships for engaging broad-based citizenry and

maintaining cooperative liisons with all relevant stakeholders to maximize

the impact of its ODL programs, services, and expertise.

Criteria Statements

Per\cormcmce |ndica+ors

Sources of Evidence

Measure

71 The organization has c|eor|y defined
processes and procedures for community
capacity bui|o|ing projects with external
orgonizoﬁons (NGOS, governmerﬁ agencies,
national quo|h(icoﬁon bodies, and porfners/

stakeholders.

111 The organization’s community capacity
bui|o|ing roles are o\igr\ed with the mission,
values, and goo|s of the institution.

Mission Statement, university pub|ico+ions,
porfnership guio|e|ines, fiscal processes and
funding agency po|icies, contracts, progress
reports, data ono|ysis reports, impact
statements for each project, final project
reporfs

O. Fails to meet criterion

1. UnsoJrisFochory
2. Marginal

3. Good

4. Excellent

112 The organization has clear goc||s and
objectives for its community capacity building

S’rrofegic Plan, Opero’riono| Plans,
Communication and Morkeﬁng venues,

projects. o\ignmenjr with Pan-African goo|s and or
MDGs
12 The organization maintains detailed 121 The organization utilizes Progress reports, documentation of data

records, reports, progress summaries,
and performonce data on all community
deve|opmenf and engagement activities.

performance-based management and
decision moking based on capacity bui|ding
project data for making improvements, future
p\cmning, decision moking, impact statements,
and es’rcxbhshing normative practices and
standards for projects.

collection, fiscal management reports, decision
processes, formative and summative data
summaries, list of best practices, KPIs for each
project, project impact statements, description
of all partners and their roles, community
participation data, deve|opmen+ activities




AFRICAN VIRTUAL UNIVERSITY - QUALITY ASSURANCE FRAMEWORK FOR ODeL

Supp|emenfo| Opﬁono| Institutional Criteria

The 1(|e><ibi|i+\/ and odop’rabthr\/ of the opproved AVU QAF provides institutions the opportunity fo address additional criteria unique to their programs, services,
and poererships. [t is recognized that these could be incorporoJred into the primary QAF criteria, however, the institution may wish to track and monitor specific
initiatives of the Fo||owing4

+ Open Educational Resources (OERs)

- MOOCGCs

+ Research and Evaluation for ODelL

+ Infernationalization and Borderless Programmes
+ Social Media

« ODelL Poererships and Consortia

+ Personalized Leorning Environment (PLES)

« ODelL Leorning Spoces

+ Nonformal Education

. Conﬁnuing Education and Professional Deve|opmen’r
Recommendated Members of ODell QA Team

Each ODel organization is posiﬁoned diﬁerenﬂy within the Uni\/ersier. 5e|ec+ing the appropriate members of the ODel. QAF Monogemerﬁ Teammust be
corefu”y considered by institutional and ODelL |eoo|ershi|o. The fo”owing is a list of common professiono|s who make up the ODel_ Qu0|i+y Assurance Team.

The fo||owing is offered on|y an exomp|e of po’renﬁc| team members and each institution/ODel. unit must consider their own unique needs.

«  Director of Innovation/IT

« Institutional Accrediﬁng/QA Professional

« Two (Q) Foctu members experienced in online Jrec1ching and evaluation
«  Evaluation and/or research specio|is+

« Instructional design specio|is’r

« One Senior leader - PVC or Vice President
« One (1) ODelL student

« One representative from business and induerry

61



